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SECTION IV – EVIDENCE FOR MEETING STANDARDS

Department of Library Science, Sam Houston State University

[bookmark: _GoBack]Electronic Portfolio

Assessment #2:  assessment of content knowledge in the field of school librarianship 

Description of the Assessment 

Assessment #2 fits the NCATE’s unit Standard 1 – Content Knowledge.  The Electronic Portfolio is a final assessment candidates must pass before earning a Master of Library Science degree in the Department of Library Science.  It is not part of a course and is administered in place of a comprehensive exam.  The Electronic Portfolio consists of two overall requirements:  1) an anecdotal resume that is aligned to each of the 20 elements and 2) a five-step self-reflection on one element of their choice in each standard.  The Electronic Portfolio is designed to encourage candidates to show faculty what they have learned in the program, to demonstrate how they have applied their knowledge during internship and throughout the program, and to reflect upon their work as evidence of their progress and potential as a library media specialist.  Although reporting the results of the assessment is holistic by standard, each element is individually addressed.  

Alignment of the Assessment with AASL Standards

Live Binders is the platform for candidates’ submission of each of five SPA Standards, including 20 elements.  Candidates submit relevant narratives and artifacts for each element within each of the five SPA standards.  Candidates align each element to an anecdotal resume framework provided for them.  For each standard a candidate submits a five-step reflection on one element of their choice.  In Standards 1-4 candidates choose relevant artifacts from their internship work or from appropriate course assignments that have not been submitted as part of a SPA key assessment.  In Standard 5 specific artifacts are required, again excluding assignments that have been submitted as part of a SPA key assessment.  The primary guide for candidates is an anecdotal resume providing examples of artifacts a candidate could submit for Standards 1-4 and a list of required artifacts for Standard 5.  Thus, evidence submitted for Standard 1 demonstrates a candidate’s ability in teaching for learning.  Evidence submitted for Standard 2 demonstrates a candidate’s competency related to literacy and reading.  Evidence submitted for Standard 3 demonstrates a candidate’s competency regarding information and knowledge.  Evidence submitted for Standard 4 demonstrates a candidate’s contributions to advocacy and leadership.  Evidence submitted for Standard 5 demonstrates a candidate’s competency in program management and administration.

Analysis of the Data Findings

Data submitted to Tk20 on 78 candidates for Fall 2011 and Spring 2012 reveal candidate success in meeting all five AASL Standards. 

For Standard 1, 16 candidates or 20.51% met it at acceptable level; 62 candidates or 79.49% met it at target level.  Combining data for acceptable and target levels, shows all 78 candidates or 100% met Standard 1 successfully.  For Standard 2, 24 candidates or 30.77% met it at acceptable level; 53 candidates or 67.95% met it at target level.  Combining data for acceptable and target levels, shows 77 or 98.72% met Standard 2 successfully.  For Standard 3, 1 candidate or l.28% met it at acceptable level; 77 candidates or 98.72% met it at target level.  Combining data for acceptable and target levels, shows all 78 candidates or 100% met Standard 3 successfully.  For Standard 4, 17 candidates or 21.79% met it at acceptable level; 61 candidates or 78.21% met it at target level.  Combining data for acceptable and target levels, shows all 78 candidates or 100% met Standard 4 successfully.  For Standard 5, 21 candidates or 26.92% met it at acceptable level; 57 candidates or 73.08% met it at target level.  Combining data for acceptable and target levels, shows all 78 candidates or 100% met Standard 5 successfully.

Interpretation of How Data Provides Evidence for Meeting Standards

Evidence for meeting all five AASL Standards is demonstrated by using an Anecdotal Resume for each element of each standard and by candidates reflecting on one element of their choice in each standard through a Five-Step Self-Reflection process.  By submitting a brief narrative description of applicable artifacts through LiveBinders, candidates show their understanding of each element.  Further, each candidate selects one element in each standard and writes a self-reflection on that one element using a five-step self-reflection that consists of selecting, describing, analyzing, appraising, and transforming.  Each applicable artifact shows evidence of a candidate’s understanding of the element and the standard.  Artifacts in the Electronic Portfolio are not duplicated in any other key assessment.  Artifacts are created by the candidate or the artifacts were assignments that were not submitted to Tk20 as part of a key assessment.  Candidates had the choice of creating artifacts during their internship experience, while performing their responsibilities as a school librarian, or by their own creation, separate from a course, internship, or job.  Candidates demonstrated their content knowledge of library science, their ability to apply that content in real situations, and their skill using technology for teaching and learning.  Differences in target level percentages between Standards 2 and 3 are likely due to two primary factors:  1) Several professors teach courses in children’s and young adult literature, but responsibility for grading Standard 2 is the responsibility of one professor.  The professor who is grading may have emphasized different elements from those emphasized by other professors and 2) Professors may differ among themselves in how critical they are in scoring elements.  Differences in scoring provide an opportunity for the department to review calibration of grading portfolio elements.

Rich Description of Assessment – See Attachment

Scoring Guide – See Attachment

Candidate Data Derived from the Assessment - Chart

Fall 2011 and Spring 2012 Data for Assessment #2 - Electronic Portfolio (78 total responses):
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		%
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		%
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		#
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		%
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out of 2.0 median

		N



		1

		0

		0

		16

		20.51

		62

		79.49

		1.79

		78



		2

		1

		1.28

		24

		30.77

		53
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		1.67
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		3
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		1.28

		77

		98.72
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		78



		4

		0

		0

		17
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		61

		78.21

		1.78

		78



		5

		0

		0

		21

		26.92

		57

		73.08

		1.73

		78



		Totals

		1

		1.28

		79

		20.26

		310

		79.49

		

		









Assessment #2 Evidence for Meeting the Standard


 Department of Library Science – Sam Houston State University

Program Administration Project:  

School Library Budget Request, School library Facility Report and Floor Plan, Five-Year Long-Range Plan,

 School Library Assessment, and Policy and Procedures Manual

Assessment #3 – assessment that demonstrates candidates can effectively plan 

[bookmark: _GoBack]to meet the needs of the school librarianship program 

Course:  LSSL 5337 – School Library Administration

		Components/AASL Standards

		Unacceptable (0)

		Acceptable (1)

		Target (2)



		School Library Budget Request & Five-Year Long-Range Plan/5.3a

		Candidate provides little or no evidence of ability to apply best practices related to planning, budgeting, and evaluating human, information, and physical resources.

		Candidate provides acceptable evidence of ability to apply best practices related to planning, budgeting, and evaluating human, information, and physical resources.  

		Candidate provides excellent evidence of ability to apply best practices related to planning, budgeting, and evaluating human, information, and physical resources. 



		School Library Facility Report and Floor Plan/5.3b

		Candidate provides little or no evidence of being able to organize library facilities to enhance the use of information resources and services and to ensure equitable access to all resources for all users.

		Candidate provides acceptable evidence of being able to organize library facilities to enhance the use of information resources and services and to ensure equitable access to all resources for all users.

		Candidate provides excellent evidence of being able to organize library facilities to enhance the use of information resources and services and to ensure equitable access to all resources for all users.



		Policies and Procedures Manual/5.3c

		Candidate provides little or no evidence of being able to develop, implement, and evaluate policies and procedures that support teaching and learning in school libraries.

		Candidate provides acceptable evidence of being able to develop, implement, and evaluate policies and procedures that support teaching and learning in school libraries.

		Candidate provides excellent evidence of being able to develop, implement, and evaluate policies and procedures that support teaching and learning in school libraries.



		Five-Year Long-Range Plan/5.4a

		Candidate provides little or no evidence of ability to manage resources, services and programming in support of the diverse needs of P-12 students.

		Candidate provides acceptable evidence of being able to communicate and collaborate with students, teachers, administrators and community members to develop a library program that aligns resources, services and standards with the school’s mission.  

		Candidate provides excellent evidence of being able to communicate and collaborate with students, teachers, administrators and community members to develop a library program that aligns resources, services and standards with the school’s mission.  



		School Library Assessment and Reflection/5.4b

		Candidate provides little or no evidence of being able to effectively use data and information to assess how the library program addresses the needs of their diverse communities.

		Candidate provides acceptable evidence of being able to effectively use data and information to assess how the library program addresses the needs of their diverse communities.

		Candidate provides excellent evidence of being able to effectively use data and information to assess how the library program addresses the needs of their diverse communities.







Assessment #3 Rubric - Program Administration Project


SECTION IV – EVIDENCE FOR MEETING STANDARD

Department of Library Science, Sam Houston State University

Program Administration Project

Assessment #3 – assessment that demonstrates candidates can effectively plan

to meet the needs of the school librarianship program

Rich Description of the Assessment

This project consists of five individual assessments in LSSL 5337 School Library Administration:  School Library Budget Request, School Library Facility Report and Floor Plan, Policy and Procedures Manual, Five-Year Long-Range Plan, and School Library Assessment and Reflection.  This project is a key assessment to be submitted to Tk20 for evaluation; it provides evidence for meeting ALA/AASL Standard 5:  Program Management and Administration.

School Library Budget Request

The purpose of this assessment is to provide candidates with the experience of preparing an annual school library budget request.  By interviewing a school librarian, working through budgeting procedures, and justifying expenditure requests, candidates will have the knowledge necessary to prepare a realistic budget.  

Candidates will:

1. Provide background information on existing school library of candidate’s choice.

2. Report one previous school year of line-item budget information of the chosen existing school library.

3. Use “School Library Programs:  Standards and Guidelines for Texas” for calculating numbers of books and periodical subscriptions needed.

4. Devise a budget request based on current funding for upcoming school year but advancing to the next level or to exemplary level, according to “School Library Programs:  Standards and Guidelines for Texas.” 

5. Devise a capital outlay request for furniture and technology based on existing school library’s needs.

School Library Facility Report and Floor Plan

The purpose of this assessment is to critique an existing school library facility and upgrade it to exemplary level, based on Texas document “School Library Programs:  Standards and Guidelines for Texas” plus information provided in required textbook, School Library Media Manager, 4th ed., by Blanche Woolls, published by Libraries Unlimited.  This assessment is an opportunity for candidates to create an ideal school library facility without concern for district or school funding, policies, or square footage.  It allows candidates to envision possibilities without restrictions.   The exemplary plan is based on an existing school’s student enrollment and grade levels.  The challenge for candidates is to incorporate age appropriate spaces for every aspect of a school library.  

Candidates will:

1. Describe an existing school library of their choice.

2. Compare existing and exemplary school library facilities based on Texas document and required textbook, referred to above.

3. Describe and accurately calculate in a written report exemplary elements and reasons for choices.

4. Design an exemplary level floor plan drawn to scale, using ¼ inch equals two feet.

Policy and Procedures Manual

	The purpose of this assessment is to provide candidates experience in writing a policy and procedures manual based upon the overall program of the existing school they have chosen.  This assessment is intended to be a practical guide for the library.  For example, candidates are asked to think of the following scenario as they work on the manual:  A substitute librarian is going to take your place in the library while you are on maternity leave for six weeks.  The substitute needs to have a quick guide to understand basic policies and procedures of the library she’ll be working in.  She doesn’t need background information, such as a copy of the Library Bill of Rights.

	Thinking of what a substitute needs in the way of quick and easy information, for this assessment candidates are required to write six policies and the accompanying step-by-step procedures.  You will be demonstrating that you understand the differences between a written policy statement and the written steps for carrying out that policy.  Chapters Eight and Fourteen in the Woolls textbook will help you, but candidates may also want to seek other sources, such as materials from a previous course, information available from the ALSC web site, and by interviewing a school librarian.  Once candidates complete this beginning manual, they will have an excellent start in developing their own manual and can easily tailor it to any school library and continue to include more policies and procedures, such as those related to volunteers, processing materials, gifts to the library, etc.  

Candidates will:

1. Write an introduction to their beginning manual describing how it will support teaching and learning in “their” school library, placing themselves in the role of school librarian.  If there are policies and procedures in the existing library that need revising, candidates will make those revisions and include a note that they based their manual on the school library’s manual but made changes to improve it.

2. Provide the name and town location of the existing school they are using as a resource.  If they base their manual on one that is used in the school, they must cite their source.  

3. Provide a mission statement for the library.  Candidates may write one or borrow one, as long as they cite a source. 

4. Write a brief policy statement (100-300 words) and state the procedures to carry out the policy, step by step, either bulleted or numbered.  There’s no need to provide copies of forms for this assessment although available forms should be mentioned as part of the procedures.  

5. Write policy and procedures on each of the following:

a.  Materials selection

b. Circulation of materials

c. Challenges to materials

d. Weeding materials

e. Right to privacy

f. Internet access

6.  Provide a reference list that follows APA style using parenthetical references for each of six policies as appropriate.

Five-Year Long-Range Plan

The purpose of a five-year long-range (strategic) plan is to envision a future school library program and calculate the stages necessary to reach goals of the program while staying faithful to the mission of the school.  Candidates creating this long-range plan will be concerned with allocation of funds for major expenditures (such as remodeling, adding a certified librarian or an aide, purchasing computers, etc.) to meet the goals of the program.  A fully realized five-year long-plan involves many elements:  funding, discussions, research, approvals, collaboration, assessment of the library program, etc.  For this assignment candidates will create a sample of important facets of a strategic plan.  Each candidate’s plan is expected to be practical and realistic based upon grade levels, programming features, and interviews of educators of their chosen existing school library.  Candidates are expected to consider the goals of the school library and design a plan that strives to move the library to the next levels described in the “Standards and Guidelines of Texas.”   

Candidates will:

1. State the mission and goals of the school library.

2. Interview current school librarian, an administrator, and one or more teachers in the candidate’s chosen existing school.

3. State clear objectives of the goals for each of four basic components:  personnel, facilities, equipment and technology, and materials.

4. Describe strengths and weaknesses of each component in an existing school library of the candidate’s choice.

5. Create a timeline of action steps for five school years based on stated objectives.

School Library Assessment

	The purpose of this assessment is 1) to gain an understanding of the program elements used to assess school libraries, 2) to see the results of an assessment, and 3) to understand how assessment results can impact a library program.  For instance, you might learn that the program you are assessing is the worst one in the district.  If you were the librarian or an administrator, you would want to know the individual reasons for a low assessment so that you could improve the library program to benefit the learning community.  Resources to consult:  Keith Lance research provides data on the positive impact of school libraries.  Chapter Thirteen of The School Library Media Manager by Blanche Woolls and AASL’s Empowering Learners:  Guidelines for School Library Media Programs (required books for the course) provide background information for the assessment.  

Candidates will:

1. Analyze an existing school library and mark a copy of the 3-page questionnaire template provided in Unit 12 of the online course site (same as in Appendix C, pages 243-245 in the Woolls textbook).  Using the questionnaire template provided, candidates will highlight their answers in yellow.  They may complete this questionnaire on their own if they are currently the school librarian; otherwise, they will complete it with the help of a school librarian. 

2. Write a brief, self-reflective essay summarizing the strengths and weaknesses of the school library program they assessed, based upon the results of using the questionnaire template.

a. What did you learn?  What are the actions you should take if you were the school librarian?  How can you effectively use data and other information to assess how the library program addresses the needs of your diverse community?  (If you are not the current librarian for your existing school, speculate on what you would do as the librarian.)

b. Include the name of your school and school district.  Remind me if you are the librarian or a classroom teacher in the school.  (Word limit of essay is 300-500 words.)  Submit your essay and your completed template as one document to Tk20 under the title “Program Administration Project.”

c. [bookmark: _GoBack]Your essay should clearly address the question of a diverse learning community by briefly describing the demographics regarding cultural diversity and socio-economic diversity and by suggesting how these groups could be better served by the school library. 

Assessment #3 Program Administration Project


1



SECTION IV – EVIDENCE FOR MEETING STANDARDS

[bookmark: _GoBack]Department of Library Science, Sam Houston State University

Program Administration Project

Assessment #3 – assessment that demonstrates candidates can effectively plan 

to meet the needs of the school librarianship program

Description of the Assessment

Assessment #3 fits the NCATE’s unit Standard 1 – Pedagogical and professional knowledge, skills and dispositions.  The Program Administration Project is a required assignment in LSSL 5337 School Library Administration.  This course has four prerequisite courses:  LSSL 5370 Instructional Design and Library Media Production, LSSL 5330 Collection Development, LSSL 5332 Organization of Collections I, and LSSL 5334 Information Services and Resources I.  Therefore, candidates are expected to have basic knowledge of the field of library science when they enroll in LSSL 5337.  Candidates are prepared to gain knowledge about program management and administration and to apply that knowledge.  There are five components to the project:  School Library Budget Request, School Library Facility Report and Floor Plan, Policies and Procedure Manual, Five-Year Long-Range Plan, and School Library Assessment.

Alignment of the Assessment with AASL Standards

For Standard 5.3a, candidates demonstrated their understanding of the budget process by developing a line-item budget request for one school year based upon previous information from an existing school library, an understanding of the needs of the learning community, and by applying Texas standards and guidelines, entitled “School Library Programs:  “Standards and Guidelines for Texas,” available from the Texas Education Agency web site at http://www.tsl.state.tx.us/ld/schoollibs/libprograms.html.  Included in this Texas document are recommendations for the number of media items and personnel.  For Standard 5.3b, candidates designed a floor plan that met “Standards and Guidelines for Texas.”  Included in the Texas document are guidelines recommending access to physically disabled people in the learning community and access to the library after school hours plus a separate materials section for English language learners.  For Standard 5.3c, candidates developed a beginning policy and procedures manual comprised of six areas that demonstrated knowledge of policies and procedures and that support teaching and learning in the school library:  materials selection, circulation of materials, challenges to materials, weeding materials, right to privacy, and Internet access.  For Standard 5.4a, candidates interviewed teachers, librarians, and administrators, and surveyed students to understand the needs of an existing school library program.  Candidates described the needs of the program in four major areas:  personnel, technology, facilities, and materials.  They incorporated their knowledge of planning and of the four areas into a five-year long-range plan, analyzing strengths and weaknesses of the library program in relation to previously “Standards and Guidelines for Texas,” prioritizing needs from each of the four areas, and creating a brief, practical timeline.  The timeline recommends personnel, technology, and materials acquisitions, plus changes in facilities. For Standard 5.4b, candidates observed and interviewed school librarian(s) to assess an existing school library using a questionnaire template.  After completing the template, candidates reflected upon the strengths and weaknesses of the existing school library and speculated on ways to strengthen the library program, based on the needs of a diverse community. 

Analysis of the Data Findings

Data submitted to Tk20 on 69 candidates for Fall 2011 and Spring 2012 show candidate success in meeting Standards 5.3 and 5.4.  For Standard 5.3a, 3 candidates or 4.35% met it at acceptable level; 65 or 94.2% met it at target level.  Combining data for acceptable and target levels shows 68 candidates or 98.55% met Standard 5.3a successfully.  For Standard 5.3b, 18 candidates or 26.09% met it at acceptable level; 49 or 71.01% met it at target level.  Combining data for acceptable and target levels shows 67 candidates or 97.1% met Standard 5.3b successfully.  For Standard 5.3c, 10 candidates or 14.49% met it at acceptable level; 57 or 82.61% met it at target level.  Combining data for acceptable and target levels shows 67 candidates or 97.1% met Standard 5.3c successfully.  For Standard 5.4a, 8 candidates or 11.59% met it at acceptable level; 61 or 88.41% met it at target level.  Combining data for acceptable and target levels shows 69 candidates met Standard 5.4a successfully.  For Standard 5.4b, 1 candidate or 1.45% met it at acceptable level; 68 or 98.55% met it at target level.  Combining data for acceptable and target levels shows 69 candidates met Standard 5.4b successfully.

Interpretation of How Data Provides Evidence for Meeting Standards

An analysis of the data suggests that candidates in our program find the Program Administration Project challenging.  However, candidates performed especially well for Standard 5.3a, perhaps because the assessment includes two projects incorporating planning, budgeting, and evaluating human, information, and physical resources.  For Standard 5.3b candidates had the most challenging project:  School Library Facility Report and Floor Plan.  This project required candidates to calculate the amount of shelving required for an exemplary level library based on “Guidelines and Standards for Texas” and challenged candidates’ ability to understand spatial relationships on a floor plan drawn to scale. Thus, fewer candidates reached target level.  For Standard 5.3c, having been introduced to policies and procedures in prerequisite courses to LSSL 5337, candidates showed they were able to complete a beginning manual successfully.  For Standard 5.4.a, candidates understood the importance of planning with the learning community and how the needs of that community were reflected in a long-range plan and were tied to the school’s mission.  For Standard 5.4b, candidates reached a high level of understanding the use of data from a questionnaire template, from interviews, and through their own observations to positively impact the needs of their diverse communities.

Rich Description of Assessment – See Attachment 

Scoring Guide – See Attachment

Candidate Data Derived from the Assessment - Chart

Fall 2011 and Spring 2012 Data for Assessment #3 - Program Administration Project (69 total responses):

		AASL Standard

		# unacceptable

		% unacceptable

		# acceptable

		% acceptable

		# 

target

		%

target

		Average out of 2.0 median

		N



		5.3a

		1

		1.45

		  3

		4.35

		  65

		94.2

		1.93

		69



		5.3b

		2

		2.9

		18

		26.09

		  49

		71.01

		1.68

		69



		5.3c

		2

		2.9

		10

		14.49

		  57

		82.61

		1.8

		69



		5.4a

		0

		0

		  8

		11.59

		  61

		88.41

		1.88

		69



		5.4b

		0

		0

		  1

		1.45

		  68

		98.55

		1.99

		69



		Totals

		5

		1.45

		40

		11.59

		300

		86.96

		

		







Assessment #3 Evidence for Meeting the Standard
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Department of Library Science, Sam Houston State University

Assessment #4:  Library Internship

Description of the Assessment

[bookmark: _GoBack]Assessment #4 fits NCATE’s unit Standard 2 – Pedagogical and professional knowledge, skills and dispositions.  Candidates for the Master of Library Science (MLS) are required to complete LSSL 5366 Library Internship, consisting of 130 contact hours in a school library under the supervision of a certified, experienced school librarian.  Candidates document their 130 hours through journal entries assessed by a supervising professor.  A candidate’s work in a school is assessed according to ALA/AASL Standards through Tk20 by a supervising librarian.  Candidates are visited by a supervising professor at the school library where they are interning once during the semester.  Interns are required to participate in at least two online chats with fellow interns during the semester they are enrolled in internship.  Interns have a detailed Library Internship Manual to follow in meeting internship requirements and ALA/AASL Standards.

Alignment of the Assessment with AASL Standards

During internship candidates have the opportunity to learn about and experience all aspects of managing a school library.  Candidates do not begin internship until they have successfully completed 21 hours of specific core courses as follow:  LSSL 5330 Collection Development, LSSL 5332 Organization of Collections, LSSL 5334 Information Services and Resources I, LSSL 5337 School Library Administration, LSSL 5360 Literature for Children, LSSL 5370 Instruction Design and Media Production (in process of title being changed to Introduction to School Librarianship to better reflect content), LSSL 5385 Literature for Young Adults.  Entering into internship, candidates have basic knowledge, skills, and dispositions that they can build upon through meaningful experiences in a school library.  This internship aligns well with all five ALA/AASL Standards and all twenty elements within the standards.  For Standard 1:  Candidates work with classroom teachers, P-12 students, and other members of the learning community.  Candidates are knowledgeable and effective teachers, having taught at least two years before they enter the MLS program.  Internship provides them with more opportunities to teach, to collaborate with classroom teachers and to work with diverse students.  For Standard 2:  Candidates have gained knowledge of children’s and young adult literature, including diversity in literature, and they are prepared to implement reading promotion and reading strategies during their internship.  For Standard 3:  Throughout their core courses candidates have been preparing to provide information sources and services for a learning community.  Internship allows them time and opportunities to practice what they have learned.  For Standard 4:  From their initial course in library science – LSSL 5370 – candidates begin a foundation in advocacy and leadership.  Internship provides them with opportunities to observe and experience collaboration with teachers, administrators, librarians, and the community.  For Standard 5:  Candidates have built a foundation in library management and administration, preparing them to understand and participate in all facets of a library program.  

Analysis of the Data Findings

Data submitted to Tk20 by 109 supervising librarians’ assessment of candidates for Fall 2011 and Spring 2012 show candidate success in meeting Standards 1-5.  A chart shows data for each of 20 elements supervising librarians considered for assessment of their interns.  Summary percentages for each standard are presented in this analysis to avoid a lengthy narrative analyzing data for each element. For Standard 1, 13.43 % of candidates met it at acceptable level; 86.57% met it at target level.  Combining data for acceptable and target levels shows 100% of candidates met Standard 1 successfully.  For Standard 2, 9.6% of candidates met it at acceptable level; 90.4% met it at target level.  Combining data for acceptable and target levels shows 100% of candidates met Standard 2 successfully.  For Standard 3, 10% of candidates met it at acceptable level; 89.77% met it at target level.  Combining data for acceptable and target levels shows 99.77% of candidates met Standard 3 successfully.  For Standard 4, 14.25% of candidates met it at acceptable level; 85.27% met it at target level.  Combining data for acceptable and target levels shows 99.52% met Standard 4 successfully.  For Standard 5, 15.31% met it at acceptable level; 83.97% met it at target level.  Combining data for acceptable and target levels shows 99.28% met Standard 5 successfully.

Interpretation of How Data Provides Evidence for Meeting Standards

After candidates have completed 21 hours of core courses, the department’s expectation for their performance as library interns is high.  Supervising librarians for Fall 2011 and Spring 2012 have confirmed the expectation that candidates are well-prepared to work as library interns and as future school librarians.  The 2011-2012 academic year is the first academic year that the department has requested supervising librarians to enter data into Tk20.  Viewing the resulting number of responses from supervising librarians reveals that not every supervisor assessed every element.  Fortunately, the lowest number without a response was only 100 out of 109.  In addition to assessing interns by each element, supervisors were invited to submit comments about an intern’s performance.  Supervisors used words such as enthusiastic, exceptional outstanding, excellent, knowledgeable, motivated, dedicated, and hard-working to describe their interns.  One supervisor’s comment is representative of the quality of the department’s interns:  This intern “is already a wonderful teacher, and with all that she has learned in this MLS program she is going to make an awesome librarian (media specialist).  It was a pleasure having her work in our school library.  She has brought so much excitement, dedication and new knowledge to every lesson, project or task she has worked on during her library internship.  She has definitely gone above and beyond and has always been willing to give a helping hand in any situation.”  

Rich Description of Assessment – See Attached

Scoring Guide – See Attached

Candidate Data Derived from the Assessment – Chart

Fall 2011 and Spring 2012 Data for Assessment #4 - Internship (109 total responses):

		AASL

Standard

		# 

unaccept-

able

		%

unaccept-

able

		#

acceptable

		%

acceptable

		#

target

		%

target

		Avg.

out of

2.0

median

		N



		1.1

		0

		0

		13

		12.04

		95

		87.96

		1.88

		108



		1.2

		0

		0

		12

		11.11

		96

		88.89

		1.89

		108



		1.3

		0

		0

		16

		14.68

		93

		85.32

		1.85

		109



		1.4

		0

		0

		17

		15.89

		90

		84.11

		1.84

		107



		Avg. %

		

		0%

		

		13.43%

		

		86.57%

		

		



		2.1

		0

		0

		16

		14.81

		92

		85.19

		1.86

		108



		2.2

		0

		0

		10

		9.35

		97

		90.65

		1.91

		107



		2.3

		0

		0

		6

		5.66

		100

		94.34

		1.94

		106



		2.4

		0

		0

		9

		8.49

		97

		91.51

		1.92

		106



		Avg. %

		

		0%

		

		9.6%

		

		90.4%

		

		



		3.1

		1

		0.93

		9

		8.41

		97

		90.65

		1.9

		107



		3.2

		0

		0

		11

		10.09

		98

		89.91

		1.9

		109



		3.3

		0

		0

		12

		11.01

		97

		88.99

		1.89

		109



		3.4

		0

		0

		11

		10.48

		94

		89.52

		1.9

		105



		Avg. %

		

		0.23%

		

		10%

		

		89.77%

		

		



		4.1

		0

		0

		17

		17

		83

		83

		1.83

		100



		4.2

		0

		0

		13

		12.5

		91

		87.5

		1.88

		104



		4.3

		1

		0.94

		15

		14.15

		90

		84.91

		1.84

		106



		4.4

		1

		0.96

		14

		13.46

		89

		85.58

		1.85

		104



		Avg. %

		

		0.48%

		

		14.25%

		

		85.27%

		

		



		5.1

		0

		0

		22

		20.56

		85

		79.44

		1.79

		107



		5.2

		2

		1.83

		6

		5.5

		101

		92.66

		1.91

		109



		5.3

		0

		0

		22

		21.78

		79

		78.22

		1.78

		101



		5.4

		1

		0.99

		14

		13.86

		86

		85.15

		1.84

		101



		Avg. %

		

		0.72%

		

		15.31%

		

		83.97%

		

		







Assessment #4 Library Internship


SECTION IV – EVIDENCE FOR MEETING STANDARDS

Department of Library Science, Sam Houston State University

Assessment #4:  Library Internship

Rich Description of the Assessment

[bookmark: _GoBack]	The purpose of library internship is to provide candidates with an opportunity to experience supervised practice in a school library.  Candidates enroll in LSSL 5366 Library Internship after completing at least 21 hours of the MLS coursework. Candidates must apply for internship before being allowed to enroll in the course.  Internship information is available on the department’s Web page (http://www.shsu.edu/~lis_www/ ).  Candidates are directed to the Web page where they have access to an internship application, FAQs, a PowerPoint for supervising librarians, and the 51-page “Handbook for School Library Internship.”  Supervising librarians are required to be Texas certified school librarians, meaning a Masters in Library Science or a master’s degree in a related field plus 21 hours of core courses in library science, and they are expected to have completed at least three years as a school librarian.  The internship handbook is a reliable guide to a candidate’s library internship.  The handbook’s Table of Contents lists important topics as follows:

1. Introduction to Internship

2. Checklist for Interns

3. Getting Started

4. Instructions for Interns 

5. Journal Entries

6. Collaborative Information Literacy Lesson

7. Template for Collaborative Information Literacy Lesson

8. Supervising Librarian’s Assessments

9. Accreditation; Dispositions and Diversity Proficiencies (DDP)

10. Your Experience 

Requirements of Library Internship:

1. Complete journal entries documenting 130 contact hours in a school library and submit them to the eCollege course site dropbox once each month.  

2. Participate in at least two online chats relating to positive experiences and challenges of internship in the course site with other interns in your course section.

3. Teach a collaborative information literacy lesson to students at your internship school.  Submit a completed lesson plan template and your self-reflection of the lesson as one document/artifact to Tk20.  Informal assessments by your supervising librarian and collaborating classroom teacher must be emailed to your supervising professor.  This lesson is assessed separately from your overall internship as ALA/AASL Assessment #5 – “assessment that demonstrates candidate effects on the creation of supportive learning environments for student learning.”

4. Create a journal chart showing which ALA/AASL Standards you documented in your journal.  Submit your chart to the eCollege course site dropbox. 

5. Complete a Dispositions and Diversity Proficiences (DDP) field experience of at least 30 hours and submit it to Tk20.  (Two other DDP field experiences were submitted in LSSL 5370, a beginning course in the MLS program, and in LSSL 5337, a midway course in the MLS program.)

6. Host a visit at your internship school for your visiting supervising professor.  The purpose of the visit is to meet your supervising librarian and to interview you about your internship experience, including touring your internship library facility.  

7. Verify that your supervising librarian assesses your internship experience through Tk20.  Share the scoring rubric and information about the ALA/AASL Standards with her at the beginning of your internship so that she is familiar with expectations of the department.

Checklist of Suggested Internship Experiences:

With the implementation of Empowering Learning and new AASL library program standards (2010), interns have many suggestions for experiences in a school library. Ideally, the following list should be experienced by each intern. When that experience is not possible, it is the intern’s responsibility to ask the supervising librarian for an explanation of the task, activity, or process. 



The following list contains suggestions for specific activities that should be experienced by each intern. These activities may be ones you will then choose as artifacts for your electronic portfolio, a culminating assessment for the MLS degree. You are not limited to the following list.

 

1. Teach information skills exemplifying the latest principles and methods of integrated instruction. 

2. Demonstrate effective interpersonal relationships within the school community. 

3. Field reference questions in a manner that encourages further inquiry. 

4. Participate in an effective public relations program in the school. 

5. Select materials according to criteria appropriate to all formats. 

6. Evaluate internal holdings and external information access points to fill gaps in library media center resources. 

7. Employ acquisitions processes for resources, equipment, and supplies. 

8. Select library media center materials using reviews and bibliographic aids. 

9. Participate in a partnership with one or more teachers in the selection of materials, which meet learner characteristics, instructional strategies, learning styles, and teaching styles. 

10. Design and produce resources for specified learning objectives. 

11. Classify, catalog, and process materials for use. 

12. Advocate for the school library by helping to design a plan or creating a flyer, a newsletter, or a section on the library web page. 

13. Circulate materials.

14. Assist with inventory, either manual or automated. 

15. Assist in preparing a library media center budget. 

16. Conduct reading guidance to motivate students to read, to develop reading, listening and viewing skills. 

17. Promote fiction and nonfiction books through booktalking and various presentations. 

18. Apply effective management principles to the administration of the school library media program. 

19. Attend a curriculum or technology committee meeting or other school-based meeting with the viewpoint of a librarian in mind. 

20. Collaborate with a teacher, a principal, and another member of the learning community when possible. 



In short: 



21. Prepare bibliographies. 

22. Tell stories to children in a literary appreciation session. 

23. Read aloud to classes or groups of students. 

24. Create a podcast to play on the library’s web page or during a school-wide announcement. 

25. Start a book club. 

26. Help with a book fair. 

27. Help with a family literacy night. 

28. Work with adult and student library volunteers. 



Assessment #4 Library Internship Description
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SECTION IV – EVIDENCE FOR MEETING STANDARDS

Department of Library Science, Sam Houston State University

Collaborative Information Literacy Lesson

Assessment #5 – assessment that demonstrates candidate effects on the creation of supportive learning environments for student learning

Description of the Assessment

[bookmark: _GoBack]Assessment #5 fits NCATE’s unit Standard 3 – Focus on student learning.  Candidates enrolled in LSSL 5366 Internship have the perfect opportunity to assume the role of a librarian and collaborate with a classroom teacher on an information literacy lesson appropriate to a specific grade level.  With a classroom teacher a candidate plans, presents, and assesses a lesson.  A supervising librarian, or an administrator if the candidate is already working as a librarian, assesses the planning, presentation, and assessment of the chosen lesson.  The classroom teacher partner emails an informal assessment of the intern’s lesson to the supervising professor.  A self-reflection by the intern is submitted to the supervising professor.  Thus, the intern’s collaborative lesson is assessed in five ways:  by the supervising librarian, by the classroom teacher, by the supervising professor, by the students being taught the lesson, and through a self-reflection by the intern.

Alignment of the Assessment with AASL Standards

For Standard 1.1, candidates demonstrate their knowledge of student learners by designing a lesson appropriate for the grade level they have chosen, using best practices and assessing student achievement.  For Standard 1.2a, candidates demonstrate the principles of effective teaching and learning through use of an inquiry-based lesson, as evidenced by the successful completion of a lesson template and self-reflection.  Candidates are experienced teachers and know how to make appropriate adjustments for students with diverse learning styles and physical and intellectual abilities and needs.  For Standard 1.2b, candidates employ at least three instructional strategies, including at least one digital strategy.  These instructional strategies are apparent in a completed lesson template.  For Standard 1.2c, candidates assess the impact of student learning through both formal and informal assessments after the collaborative lesson is completed.  Candidates’ self-reflection on the lesson addresses impact of student learning.  For Standard 1.3a, candidates model, share, and promote effective principles of teaching and learning in the role of school librarian and as a collaborative partner with a classroom teacher.  Candidates have the opportunity to choose another member of the learning community to share responsibilities of the lesson.  Evidence for this standard is found in all five of the ways the candidate is assessed.  For Standard 1.3b, candidates self-reflect on curriculum development, school improvement, process, collaborative lessons, and participation in professional development, evidenced in a required self-reflection essay.  For Standard 1.4, candidates advocate for twenty-first century literacy skills and demonstrate how to collaborate with a classroom teacher using AASL Standards for the 21st-Century Learner and School Library Programs:  Standards and Guidelines for Texas, including the use of multiple literacies and the integration of emerging technologies to support conceptual understanding, critical thinking, and creative processes.  For Standard 2.4, candidates collaborate with a classroom teacher to reinforce a wide variety of reading strategies to ensure P-12 students are able to create meaning from text.  Appropriate reading strategies are integrated into a lesson.

Analysis of the Data Findings

For Standard 1.2a, 16 candidates or 14.29% met the element at acceptable level; 96 candidates or 85.71% met the element at target level.  Combining data for acceptable and target levels, shows 112 candidates or 100% of candidates met Standard 1.2a successfully.  For Standard 1.2b, 9 candidates or 8.04% met the element at acceptable level; 103 candidates or 91.96% met the element at target level.  Combining data for acceptable and target levels shows 112 candidates or 100% of candidates met Standard 1.2b successfully.  For Standard 1.2c, 6 candidates or 5.36% met the element at acceptable level; 105 candidates or 93.75% met the element at target level.  Combining data for acceptable and target levels shows 111 candidates or 99.11% met Standard 1.2c successfully.  For Standard 1.3a, 12 candidates or 10.71% met the element at acceptable level; 100 candidates or 89.29% met the element at target level.  Combining data for acceptable and target levels shows 112 candidates or 100% met Standard 1.3a successfully.  For Standard 1.3b, 9 candidates or 8.04% met the element at acceptable level; 103 candidates or 91.96% met the element at target level.  Combining data for acceptable and target levels shows 112 candidates or 100% met Standard 1.3b successfully.  For Standard 1.4, 8 candidates or 7.14% met the element at acceptable level; 104 candidates or 92.86% met the element at target level.  Combining data for acceptable and target levels shows 112 candidates or 100% met Standard 1.4 successfully.  For Standard 2.4, 8 candidates or 7.14% met the element at acceptable level; 104 candidates or 92.86% met the element at target level.  Combining data for acceptable and target levels shows 112 candidates or 100% met Standard 2.4. successfully.

Interpretation of How Data Provides Evidence for Meeting Standards

Candidates used their experiences as knowledgeable teachers and collaborated successfully with a classroom teacher to co-plan, co-teach, and co-assess an information literacy lesson.  Candidates’ previous classroom teaching experience combined with library science knowledge gained from at least 21 hours of coursework served them well in this lesson.  Candidates clearly demonstrated their impact on student learning and creation of supportive learning environments by successful assessments submitted by a classroom teacher partner and a supervising librarian.  Students were assessed using a variety of instructional strategies and clearly showed individual lessons made an impact on what students learned.  Self-reflections by candidates provided candid details of how and what students learned and what the next related lesson should be – review, remediation, or moving to a higher level of knowledge and inquiry.  Candidates’ lesson plan templates and self-reflections provided evidence for meeting each element in Standard 1.

Rich Description of Assessment – See Attached

Scoring Guide – See Attached

Candidate Data Derived from the Assessment – Chart

Fall 2011 and Spring 2012 Data for Assessment #5 – Collaborative Information Literacy Lesson (112 total responses):

		AASL

Standard

		#

Unaccept-

able

		%

Unaccept-

able

		#

Acceptable

		%

acceptable

		#

target

		%

target

		Avg.

Out of

2.0

median

		N



		1.2a

		0

		0

		16

		14.29

		96

		85.71

		1.86

		112



		1.2b

		0

		0

		9

		8.04

		103

		91.96

		1.92

		112



		1.2c

		1

		0.89

		6

		5.36

		105

		93.75

		1.93

		112



		1.3a

		0

		0

		12

		10.71

		100

		89.29

		1.89

		112



		1.3b

		0

		0

		9

		8.04

		103

		91.96

		1.92

		112



		1.4

		0

		0

		8

		7.14

		104

		92.86

		1.93

		112



		2.4

		0

		0

		8

		7.14

		104

		92.86

		1.93

		112



		Totals

		1

		0.13

		68

		8.67

		715

		91.2
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SECTION IV – EVIDENCE FOR MEETING STANDARD



Department of Library Science, Sam Houston State University



Collaborative Information Literacy Lesson



Assessment #5:  assessment that demonstrates candidate effects on the creation of supportive learning environments for student learning 



Rich Description of the Assessment



[bookmark: _GoBack]	The purpose of the Collaborative Information Literacy Lesson is to assess your ability to successfully teach an information literacy lesson and collaborate with a classroom teacher.  The lesson you develop collaboratively should address at least ONE of the NINE AASL learning standards described in Empowering Learners: Guidelines for School Library Media Programs (AASL 2009), pages 12-13 (also referred to as “Common Beliefs.”) The lesson is a key assessment for ALA/AASL Standard 1: Teaching for Learning.



 	The lesson plan, results of assessments, and self-reflection essay should be submitted to Tk20 before the end of the semester in which you are enrolled.  The supervising librarian and a classroom teacher should write informal evaluative comments, emailed to your supervising professor.  See your class calendar for due date.

	

		Project Outline:



I. Collaborative Lesson Plan

In the role of librarian, collaborate with a teacher to plan, present, and assess a library media instruction lesson to a grade level class of your choice.  Your plan should integrate curricular content with information skills, including print or technology or both.  Your role as librarian and the role of the collaborating teacher should be clearly stated.  The lesson plan should include goals, objectives, activities, and assessments and should be based upon at least ONE of NINE AASL learning standards. (Please use template provided in this handbook.)

 

II. Presentation of Lesson

The lesson presented should be a minimum of 15 to 30 minutes in length but could be a lesson that extends over several days or class periods. 

 

III. Assessment of Lesson

A. By students

You and the collaborating teacher should devise a clear way to assess the outcome or impact of the lesson on students, as appropriate to the grade level you are working with.  You are not limited to the following suggested means of assessing literacy skills:  checklists, rubrics, conferencing, journaling, and portfolios.  A compilation of the assessment instrument or a description of results should be included in your self-reflection of the lesson.



B. By supervisor

If you are currently working as a librarian, a principal or library coordinator should evaluate your lesson and email the results to your supervising professor.

If you are a teacher interning in a library, your supervising librarian should evaluate your lesson and email the results to your supervising professor.



C. By teacher

The collaborating teacher should email evaluative comments about the lesson’s success to your supervising professor.



IV. Self-Reflection Essay

Write an essay of 500-1,000 words reflecting upon the planning, presenting, assessing experience.  Describe the demographics of your class (number of students, number of boys, number of girls, ethnic identification of students, number of special students, etc.).  Include a statement about the results of your lesson.  Ask yourself questions such as the following:



What worked well?

What would I do differently in another information literacy lesson?

Did we each contribute well to the process of planning, presenting, and assessing?

Did we make an impact on student learning? 

Did we encourage “a spirit of inquiry” among students?

How did we know that students were successful in learning?



Summary of Collaborative Lesson Assessment:

1. Complete Collaborative Lesson Plan, using template provided, and submit to Tk20 as an artifact.

2. Write a self-reflection of collaborative experience and submit to Tk20 as an artifact.

3. Supervisor and collaborating teacher email informal assessment, signed and dated, to supervising professor.

































TEMPLATE FOR INFORMATION LITERACY COLLABORATIVE  LESSON





Classroom teacher’s name:_________________________	



School librarian’s name (intern’s role):___________________________



Other team members’ names and roles (if applicable):____________________



Title of Lesson:__________________________________________________



Intended Grade Level(s):________



Number of Students Involved:_____



Length of Lesson (Number of periods, days, minutes, etc.):________________



AASL 21st-Century Learner Standard(s) addressed (9 possible), pages 12-13:



Literacy Information Skill:



Reading Instructional Strategy:  



Goals and Objectives of the Lesson:



What Is the Problem to Be Solved?  Use inquiry method.



Proposed Learning Activities and Products:



List of Materials and Technology Needed for Lesson:



Responsibilities of Each Team Member (What will each of you do/teach in the lesson?)  Example:  Day 1, Day 2, etc. or a similar format.



Description of Information Literacy Skills Integrated into the Lesson:



Description of How Student Learning Was Assessed:



Description of the Results of Assessment.



What Was the Impact on Student Learning?



Description of How the Collaborative Planning Process Was Beneficial:



Description of the Biggest Challenges to Collaborative Planning:

Assessment #5 Description - Collaborative Information Literacy Lesson


Department of Library Science – Sam Houston State University

Collaborative Information Literacy Lesson

[bookmark: _GoBack]Assessment #5 – assessment of candidate effects on the creation of supportive learning environments for student learning

Course:  LSSL 5366 – Library Internship

		Components/AASL Standards

		Unacceptable (0)

		Acceptable (1)

		Target (2)



		Knowledge of learners and learning/1.1

		Candidate minimally demonstrates knowledge of student learners, designs instruction using best practices, and assesses student achievement.

		Candidate adequately demonstrates knowledge of student learners, designs instruction using best practices, and assesses student achievement.

		Candidate clearly demonstrates knowledge of student learners, designs instruction using best practices, and assesses student achievement.



		Lesson implementation/1.2a

		Candidate demonstrates little or no evidence of the principles of effective teaching and learning through use of an inquiry-based lesson for all students.

		Candidate adequately demonstrates the principles of effective teaching and learning through use of an inquiry-based lesson for all students.

		Candidate demonstrates well the principles of effective teaching and learning through use of an inquiry-based lesson, including students with diverse learning styles and physical and intellectual abilities and needs.  



		Lesson strategies and assessment/1.2b

		Candidate employs only one instructional strategy.

		Candidate employs two instructional strategies, including one digital-age strategy.

		Candidate employs at least three instructional strategies, including at least one digital-age strategy.  



		Lesson impact on student learning/1.2c

		Candidate shows little or no evidence of assessing student learning.

		Candidate assesses the impact of student learning through one assessment after the collaborative lesson is completed.

		Candidate assesses the impact of student learning through both formal and informal assessments after the collaborative lesson is completed. 



		Lesson collaboration/1.3a

		Candidate shows little or no evidence of modeling, sharing, or promoting effective principles of teaching and learning.

		Candidate models, shares, and promotes effective principles of teaching and learning in the role of school librarian and as a collaborative partner with a classroom teacher.

		Candidate models, shares, and promotes effective principles of teaching and learning in the role of school librarian and as a collaborative partner with a classroom teacher, and with one other member of the learning community.



		Lesson self-reflection/1.3b

		Candidate self-reflects minimally or not at all on curriculum, school improvement, collaborative lessons, and professional development.

		Candidate self-reflects adequately on curriculum development, school improvement process, collaborative lessons, and attendance at professional development sessions related to library and information use.

		Candidate self-reflects thoroughly on curriculum development, school improvement process, collaborative lessons, and participation in professional development to other educators related to library and information use.



		Collaborative lesson/1.4

		Candidate shows little or no evidence of using AASL Standards for the 21st-Century Learner and School Library Programs:  Standards and Guidelines for Texas or for integrating emerging technologies into a collaborative lesson.

		Candidate demonstrates how to collaborate with a classroom  teacher using AASL Standards for the 21st-Century Learner and School Library Programs: Standards and Guidelines for Texas, including the use of multiple literacies.  Candidate integrates the use of emerging technologies to support conceptual understanding, critical thinking, and creative processes.

		Candidate advocates for twenty-first century literacy skills and demonstrates how to collaborate with a classroom  teacher using AASL Standards for the 21st-Century Learner and School Library Programs: Standards and Guidelines for Texas, including the use of multiple literacies.  Candidate integrates the use of emerging technologies to support conceptual understanding, critical thinking, and creative processes.



		Instructional strategies/2.4

		Candidate demonstrates little or no evidence of knowledge and use of reading instructional strategies for P-12 students.

		Candidate collaborates with a classroom teacher to reinforce a few reading instructional strategies to ensure P-6 or grades 7-12 students are able to create meaning from text.

		Candidate collaborates with a classroom teacher to reinforce a wide variety of reading instructional strategies to ensure P-12 students are able to create meaning from text.







Assessment #5 Rubric - Collaborative Information Literacy Lesson


Library Science Course Descriptions

[bookmark: ls532][bookmark: ls534][bookmark: ls537][bookmark: ls560][bookmark: ls561][bookmark: ls564][bookmark: _GoBack][bookmark: ls566][bookmark: ls567][bookmark: ls568][bookmark: ls570][bookmark: ls575][bookmark: ls580][bookmark: ls585][bookmark: ls591][bookmark: ls593][bookmark: ls596]LSSL 5330    Collection Development.  
Introduces principles of selection of library materials and procedures involved in building collections for all types of libraries, archives, and information centers.  Includes latest technological developments, research theories and site-based applications.  Required for certification and MLS.
LSSL 5332    Organization of Collections I. 
Introduces the principles of descriptive cataloging, classification, and subject analysis using the latest editions of the Anglo-American Cataloging Rules, the Dewey Decimal Classification, and Library of Congress subject headings.  Focuses on broad-based use of the MARC format.  Provides an overview of various types of bibliographic control, technical services in libraries and processing centers, and commercial and shared cataloging utilities.  Required for certification and MLS.
LSSL 5334    Information Services and Resources I. 
Introduces skills, techniques, and philosophy of the reference process, with emphasis on the interview and strategies. Examines and discusses basic reference tools using specific evaluative criteria. Analyzes library systems, networks, automated databases, latest trends and research in the field of reference. Covers online commercial databases, the Internet, and laser optical disc searching techniques. Required for certification and MLS.
LSSL 5337    School Library Administration. 
Discusses planning, organizing, policymaking, staffing, budgeting, facilities planning, decision-making, and services. Emphasizes the study of standards, trends, services, research, and evaluation of the library. Prerequisites: LSSL 5330, 5332, 5334. Required for certification and MLS.
LSSL 5360    Literature for Children. 
Acquaints students with the selection, critical analysis, and historical development of literature for children.  Emphasis is placed on selecting recreational and informational materials for children reflecting our multicultural society; identifying techniques, activities, and strategies that motivate children to read and respond to literature; and developing critical abilities for evaluating literature for children. Required for certification and MLS.
LSSL 5361    Current Trends in Materials for Children and Young Adults.  
Introduces recent trends in materials for children and young adults, with emphasis on multicultural understanding. Elective. Prerequisites: LSSL 5360, 5370 and 5385.
LSSL 5364    Information Services and Resources II. 
Introduces the study of reference materials and services on a specialized level and modes of searching, including online and laser optical techniques. Develops expertise in solving reference problems through role playing, case studies, etc.  Analyzes the latest trends and research in reference methods and technology, e.g., the Internet and networking. Covers grantsmanship and proposal writing as instruments in securing funding for information resources. Elective. Prerequisites: LSSL 5330, 5334, 5360, and 5370. 
LSSL 5366    Library Internship. 
Provides supervised practice in a school library; incorporates seminars, conferences, journal, and evaluation. Required for certification and MLS. Prerequisites: LSSL 5330, 5332, 5334, 5337, 5360, 5370, and 5385.
LSSL 5367    Research Design and Methodology. 
Introduces the study of research methods, project designs, and data-gathering instruments pertinent to libraries. Applies research techniques to issues related to school libraries. Emphasizes the production of a research or grant proposal. Required for MLS. Prerequisite: LSSL 5370.
LSSL 5368    Library Services and Programs for Children and Young Adults. 
Presents programming of children and young adult services, including promotional activities, storytelling, book talks, reading guidance, library skills and instruction, innovative projects, and informal library use. Studies trends and evaluation of research in the area. Elective. Prerequisite: LSSL 5360, 5370 and 5385.
LSSL 5370    Instructional Design and Library Media Production. 
Introduces the design and development of curriculum that utilizes the systematic approach to instruction. Emphasizes explicitly stated objectives, appropriate teaching strategies, and production of materials to facilitate achievement of goals using the latest in instructional technologies, including multimedia. Required for certification and MLS.
LSSL 5375    Directed Individual Study in Library Science. 
Features independent research based on a submitted research proposal. Elective. Prerequisite: Requires approval of Department Chair, LSSL 5360 and 5370. 
LSSL 5380    Master's Seminar. 
Features the in-depth study of specialized subjects; may be repeated as topics vary.  Examples of topics: Study Abroad, and Art Seminar. Prerequisites: Appropriate required courses and approval of the Department Chair.
LSSL 5385    Literature for Young Adults. 
Acquaints students with the selection, critical analysis and historical developments of literature for young adults. Emphasis is placed on selecting recreational and informational materials for young adults that reflect our multicultural society; identifying techniques, activities and strategies that motivate young adults to read and respond to literature; and developing critical abilities for evaluating literature for young adults. Required for certification and MLS. Prerequisites: LSSL 5360 and 5370. 
LSSL 5391    Internet for School Librarians. 
Introduces the Internet and telecommunications for school librarians. Some of the topics covered include evaluation of Internet resources, various search tools, and a variety of communication tools. Explores ethical issues related to the responsible use information technology, and a wide variety of curriculum connections. Required for MLS. Prerequisite: LSSL 5370.
LSSL 5393    The Historical Development of Literature for Children. 
Examines the historical development of a separate literature for children. Traces the history from the earliest books for children to current trends and issues in the field. Elective. Prerequisite: LSSL 5360 and 5370.
LSSL 5396    Computer Science Applications to Librarianship. 
Examines the history and status of automated library services, including the international standards, hardware, and commercial software available to support cataloging, circulation, online catalogs, reference services, and administrative tasks. Required for MLS. Prerequisite: LSSL 5370.

SHSU Library Science Course Descriptions


Dispositions and Diversity Proficiencies (DDP) – Ten Statements

1. Demonstrates ability to be understanding, respectful and inclusive of diverse populations.

1. Demonstrates an attitude of reflection and thoughtfulness about professional growth and instruction.

1. Demonstrates a commitment to literacy, inquiry, and reflection.

1. Practices ethical behavior and intellectual honesty.

1. Demonstrates thoughtfulness in communication and an awareness and appreciation of varying voices.

1. Demonstrates a commitment to adapting instruction or programs tomeet the needs of diverse learners.

1. Demonstrates knowledge of second language acquisition and a commitment to adapting instruction or programs to meet the needs of culturally and linguistically diverse learners.

1. Leads diverse learners to higher level thinking in cognitive, affective and/or psychomotor domains.

1. Uses assessment as a tool to evaluate learning and improve instruction for all learners.

1. Demonstrates a commitment to using technology to create an authentic learning environment that promotes problem-solving and decision making for diverse learners.

[bookmark: _GoBack]

Candidate Data Derived from DDP Assessment – Chart

Fall 2011 and Spring 2012 Data for DDP (228 total responses)

		DDP 1-10

		#Rarely

		%Rarely

		#Sometimes

		%Sometimes

		#Consis-

tently

		%Consis-

tently

		Avg.

Out of

2.0 median

		N



		1

		2

		0.88%

		24

		10.53%

		202

		88.6%

		1.88

		228



		2

		3

		1.32%

		30

		13.22%

		194

		85.46%

		1.84

		227



		3

		3

		1.35%

		18

		8.07%

		202

		90.58%

		1.89

		223



		4

		3

		1.35%

		23

		10.36%

		196

		88.29%

		1.87

		222



		5

		4

		1.77%

		29

		12.83%

		193

		85.4%

		1.84

		226



		6

		2

		0.88%

		23

		10.13%

		202

		88.99%

		1.88

		227



		7

		7

		3.35%

		40

		19.51%

		162

		77.15%

		1.74

		209



		8

		5

		2.24%

		29

		13%

		189

		84.75%

		1.83

		223



		9

		5

		2.27%

		33

		15%

		182

		82.73%

		1.8

		220



		10

		8

		3.65%

		33

		15.07%

		178

		81.28%

		1.78

		219



		Totals

/Avg.

		42

		1.89%

		282

		12.68%

		1900

		85.43%

		

		







DDP Assessment - Candidate Dispositions and Diversity Proficiencies and Data Table


Department of Library Science – Sam Houston State University

Electronic Portfolio

[bookmark: _GoBack]Assessment #2 – assessment of content knowledge in the field of school librarianship

		Components/AASL Standards

		Unacceptable (0)

		Acceptable (1)

		Target (2)



		Candidate Applied Choices and Self-reflection/Standard 1

1.1, 1.2, 1.3, 1.4

		Multiple applications and a self-reflection provide little evidence that the candidate is an effective teacher and is able to engage students in learning.

		Multiple applications and a self-reflection provide satisfactory evidence to demonstrate that the candidate is an effective teacher and is able to engage students in learning.

		Multiple applications and a self-reflection provide excellent evidence to demonstrate that the candidate is an effective teacher who demonstrates knowledge of learners and learning and who models and promotes collaborative planning, instruction in multiple literacies, and inquiry-based learning.  Candidate designed and implemented instruction that engaged students’ interests and developed their ability to inquire, think critically, and gain and share knowledge.



		Candidate Applied Choices and Self-reflection/Standard 2

2.1, 2.2, 2.3, 2.4

		Multiple applications and a self-reflection provide little evidence that the candidate is able to promote reading, is aware of major trends in youth literature, selects reading materials in multiple formats, and uses a variety of strategies to reinforce classroom reading instruction.

		Multiple applications and a self-reflection provide satisfactory evidence that the candidate is able to promote reading, is aware of major trends in youth literature, selects reading materials in multiple formats, and uses a variety of strategies to reinforce classroom reading instruction.

		Multiple applications and a self-reflection provide excellent evidence that the candidate is able to promote reading for learning, personal growth, and enjoyment.  The candidate is aware of major trends in children’s and young adult literature and selects reading materials in multiple formats, using a variety of strategies to reinforce classroom reading instruction to address the diverse needs and interests of all readers.



		Candidate Applied Choices and Self-reflection/Standard 3

3.1, 3.2, 3.3, 3.4

		Multiple applications and a self-reflection provide little evidence that the candidate is able to model and promote ethical, equitable access to collections of resources, including a variety of information resources and services and the use of a variety of research strategies.

		Multiple applications and a self-reflection provide satisfactory evidence that the candidate is able to model and promote ethical, equitable access to collections of resources, including a variety of information resources and services and the use of a variety of research strategies.  

		Multiple applications and a self-reflection provide excellent evidence that the candidate is able to model and promote ethical, equitable access to and use of physical, digital, and virtual collections of resources.  The candidate demonstrates knowledge of a variety of information sources and services that support the needs of the diverse learning community.  Candidates demonstrate the use of a variety of research strategies to generate knowledge to improve practice.



		Candidate Applied Choices and Self-reflection/Standard 4

4.1, 4.2, 4.3, 4.4

		Multiple applications and a self-reflection provide little  evidence that the candidate is able to advocate for dynamic school library programs and positive learning environments and is committed to continuous learning and professional growth, including articulating ways in which school libraries contribute to student achievement.

		Multiple applications and a self-reflection provide satisfactory evidence that the candidate is able to advocate for dynamic school library programs and positive learning environments and is committed to continuous learning and professional growth, including articulating ways in which school libraries contribute to student achievement.

		Multiple applications and a self-reflection provide excellent evidence that the candidate is able to advocate for dynamic school library programs and positive learning environments that focus on student learning and achievement by collaborating and connecting with teachers, administrators, librarians, and the community.  The candidate is committed to continuous learning and professional growth and leads professional development activities for other educators.  The candidate provides leadership by articulating ways in which school libraries contribute to student achievement.



		Candidate Applied Choices and Self-reflection/Standard 5

5.1, 5.2, 5.3, 5.4

		Multiple applications and a self-reflection provide little evidence that the candidate is able to plan, develop, implement, and evaluate school library programs, resources, and services in support of the mission of the library program within the school according to the ethics and principles of library science, education, management, and administration.

		Multiple applications and a self-reflection provide satisfactory evidence that the candidate is able to plan, develop, implement, and evaluate school library programs, resources, and services in support of the mission of the library program within the school according to the ethics and principles of library science, education, management, and administration.

		Multiple applications and a self-reflection provide excellent evidence that the candidate is able to plan, develop, implement, and evaluate school library programs, resources, and services in support of the mission of the library program within the school according to the ethics and principles of library science, education, management, and administration.
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SECTION IV – EVIDENCE FOR MEETING STANDARDS

Department of Library Science, Sam Houston State University

School Library Advocacy and Leadership Project

Assessment #8 – addresses ALA/AASL Standard 4:  Advocacy and Leadership

Rich Description of the Assessment

The purpose of this project is to acquaint you with key colleagues and school/district/community leaders who support (or SHOULD support) the school library program at your school.  You can make great strides by communicating with these individuals and involving them in library programming events, online activities, etc., and you can positively impact student academic achievement.  Becoming a library leader and an advocate for your library and libraries in general are important responsibilities of a school librarian.  This key assessment provides evidence for meeting ALA/AASL Standard 4:  Advocacy and Leadership.  This project will be submitted to Tk20 for data collection.

PART ONE:  LISTSERV PARTICIPATION 

Join and participate in three listservs:

· LIB_SCI – local listserv for department’s graduate students and alumni

· TLC – Texas Library Connection

· LM_NET

PART TWO:  PROFESSIONAL ORGANIZATION PARTICIPATION

Join two professional organizations (TLA and ALA) and participate in them.  Document your membership and your participation.  Do the following:

· Join the Texas Library Association (TLA).  Student membership is available.

· Join the American Library Association (ALA).  Student membership is available.

· Participate in TLA and document at least one of the following:  Attend a professional conference of TLA, read Texas Library Journal, or explore TLA’s Internet resources.

· Participate in ALA and document at least one of the following:  Attend a professional conference of ALA, read American Libraries or one of the division’s journals, or explore ALA’s Internet resources.

PART THREE:  LEADERSHIP IN SCHOOL LIBRARIES 

Based upon class discussions of school library leaders and in particular the studies of Keith Lance, you will be aware of the positive impact that school librarians and libraries can make on student achievement.  To understand the impact you can make as a library advocate, identify stakeholders within and outside your school community by identifying local contacts!  Make a list of at least eight and no more than twelve people with whom you will do well to communicate about your library.  This could include the following people:

WITHIN YOUR SCHOOL

· Key teachers who like to work with librarians

· Department or grade level leaders

· Technology faculty and staff members 

· Administrators

WITHIN YOUR SCHOOL DISTRICT

· District supervisors

· District administrators

· Superintendent

· School Board

WITHIN YOUR COMMUNITY/AREA

· Parent volunteers, PTO/PTA officers

· Public city/county librarians

· City/County Officials

· Newspaper contacts

· Other local figures

PART FOUR:  LOCAL ADVOCACY PLAN

ADVOCACY:  Make contacts with eight or more people and inform them about your library.  If you are not working in a library, see if you can do this for your librarian.  Examples of contacts include the following:

· Newsletters to parent groups

· Faculty newsletters

· Newspaper articles

· Programming events

· Website outreach via library or district website, Facebook page, blog, or other social networking resource

· Participation in events such as Technology Fair

· Personal letters or emails

DESCRIBE YOUR ADVOCACY PLAN:

· Document activities and your efforts to communicate with these contacts.  Compile in one document via Microsoft Word or equivalent.  It should include the following:

· List of contacts with the nature of their position and a brief description of each person or group.

· Written descriptions of events.  Providing pictures is a plus for programming.

· Written descriptions of online activities with URL included.

· For newspaper/newsletter articles you can include the actual document, a scanned image or a written description.

· For letters or emails you can include a word draft or an actual scanned document.

CONCLUSION:

· Conclude with a reflective essay describing the benefits of your experiences to your library, your participants, the students, and yourself personally and professionally.

· Include examples of the positive impact of your promotional plan.

· Include your bulleted plan for local advocacy and document how you fulfilled it.

· Submit the entire document as a single Word or equivalent file to Tk20.

· 

· School Library Advocacy and Leadership Project

· 

· [bookmark: _GoBack]Assessment #8 Rubric – assessment that addresses ALA/AASL Standard 4: Advocacy and Leadership Project

· 

· Course: LSSL 5370 – Instructional Design and Library Media Production

· 

		Components/AASL Standards

		Unacceptable (0)

		Acceptable (1)

		Target (2)



		Listserv Participation / 4.1

		Candidate is unable to demonstrate membership or participation in three required listservs.

		Candidate demonstrates and documents membership in three required listservs.

		Candidate demonstrates and documents membership and participation with other members through communication using three listservs:  TLC, LM_NET, and LIB_SCI.



		Professional Organization Participation / 4.2

		Candidate is unable to demonstrate membership or participation in either TLA or ALA.

		Candidate demonstrates and documents membership in TLA or ALA.

		Candidate documents membership in TLA or ALA, and demonstrates activity through at least one of the following: attending the professional conference(s), reading the organization’s professional publications, or exploring the organization’s Internet resources.



		Leaders in School Libraries / 4.3

		Candidate shows minimal understanding of the research and contribution of a library leader.

		Candidate demonstrates some knowledge of the research and contributions made by a school library leader within the context of the school library program’s impact of student academic achievement.

		Candidate demonstrates through discussions thorough knowledge of the research and contributions of a school library leader and the ways in which the school library program can enhance school improvement efforts for increasing student achievement. 



		Local Advocacy Plan / 4.4

		Candidate identifies (makes a list) of the stakeholders within and outside the school community who impact the school library program.

		Candidate develops a plan to advocate for the school library program and documents the communication made with the stakeholders.

		Candidate develops a plan to advocate for the school library program and puts it into action. The candidate provides documentation of this effort which demonstrates the stakeholders’ active participation in the school library program, which may include one or more activities. 





· 

· 

School Library Advocacy and Leadership Project

Assessment #8 – addresses ALA/AASL Standard 4:  Advocacy and Leadership

Description of the Assessment

Assessment #8 fits the NCATE’s unit Standard 1 – Pedagogical and professional knowledge, skills and dispositions.  The School Library Advocacy and Leadership Project is a required assessment in LSSL 5370 Instructional Design and Library Media Production.  The title of the course is somewhat misleading since the course has become the department’s introductory course to the Master of Library Science program.  The department has applied for a change in title and description of the course to better represent content that has altered over the past few years.  The requested title for the course is Introduction to School Librarianship.  

This assessment consists of four parts:  1) listserv participation, 2) professional organization participation, 3) leaders in school libraries, and 4) local advocacy plan.  Candidates are required to participate in three listservs, join and participate as student members in the Texas Library Association or the American Library Association, and demonstrate knowledge of learning community leaders. Candidates develop a plan of advocacy activities for a school library based upon their contacts with stakeholders within and outside the school community, using their knowledge of P-12 students.  Candidates are required to carry out their plan and reflect in an essay on how their advocacy actions enhanced academic achievement.  The reflective essay documents each component of the project. 

Alignment of the Assessment with AASL Standards

For Standard 4.1, candidates demonstrated and documented membership and participation using Texas Library Connection (TLC), a Texas Library Association listserv; LM_NET; and LIB_SCI, the department’s listserv for candidates and alumni.  

For Standard 4.2, candidates documented membership in the Texas Library Association or the American Library Association and participated in at least one activity related to the organization.

For Standard 4.3, through class discussions candidates demonstrated knowledge of a school library leader whose research shows the positive impact of school librarians and libraries on student achievement.  

For Standard 4.4, candidates identified local stakeholders within and outside the local school community who impact the school library program.  Candidates developed a plan to advocate for a school library program and documented the activities that fulfilled the plan through a self-reflection essay.

Analysis of the Data Findings

Data submitted to Tk20 on 51 candidates for Fall 2011 and Spring 2012 show candidate success in meeting Standards 4.1, 4.2, 4.3, and 4.4.  

For Standard 4.1, 51 candidates or 100% met the element at target level. 

For Standard 4.2, 50 candidates or 98.04% met the element at target level.  Only one candidate failed to meet the element at target level.

For Standard 4.3, 51 candidates or 100% met the element at target level.  

For Standard 4.4, 51 candidates or 100% met the element at target level.

Interpretation of How Data Provides Evidence for Meeting Standards

The data suggests that candidates followed the requirements for this project exactly.  As demonstrated in the rich description of the project, it is a straightforward selection of tasks. The assignment and assessment were carefully created to introduce and involve candidates immediately in the library science program and in librarianship.  High scores indicate candidates’ enthusiasm for an assignment that places them in an active role in the school community, interacting with adults and P-12 students.  LSSL 5370 is the introductory course for the MLS, and candidates are eager to begin their course of study.  

Rich Description of Assessment – See Attached

Scoring Guide – See Attached

Candidate Data Derived from the Assessment – Chart

Fall 2011 and Spring 2012 Data for Assessment #8 – School Library Leadership and Advocacy Project (51 total responses):

		AASL 

Standard

		#

unaccept-

able

		%

unaccept-

able

		#

acceptable

		%

acceptable

		#

target

		%

target

		Avg. 

Out of

2.0

median

		N



		4.1

		0

		0%

		0

		0%

		51

		100%

		2.0

		51



		4.2

		0

		0%

		1

		1.96%

		50

		98.04%

		2.0

		51



		4.3

		0

		0%

		0

		0%

		51

		100%

		2.0

		51



		4.4

		0

		0%

		0

		0%

		51

		100%

		2.0

		51



		Totals

		0

		0%

		1

		0.49%

		113

		  99.51%

		

		204







Assessment #8 - Description, Rubric, and Data Table


Unit Assessment System: Transition Point Assessment (Advanced Programs)



		School Librarian Dr. Rosemary Chance

		ENTRY – Admission to Graduate Studies

Course Numbers

		Transition Point 1-Admission to Clinical Practice

LSSL 5330, LSSL 5332, LSSL 5334,  LSSL 5337, LSSL 5360, LSSL 5385,  LSSL 5370

		Transition Point 2-Exit from Clinical Practice

LSSL 5366, LSSL 5367, LSSL 5391, LSSL 5396

		EXIT – Transition to Exit: Graduation and Recommendation for Certification



		UG College Performance

		GPA > 2.5 in last 60 hours of UG Coursework

		

		

		





		Graduate School  Readiness

		Composite of GRE and GPA

		

		

		



		Graduate School  Readiness

		

		

		

		



		Graduate School  Readiness

		

		

		

		



		Graduate School Performance

		

		Two “C” permitted in program to retain good standing 

		Two “C” permitted in program to retain good standing

		All Degree / or Program Requirements Completed



		#1 Certification Exam

		

		

		

		Passing Score on TExES Exam # 150



		#2 ALA/ASL Content Measure

		

		

		Electronic Portfolio

		



		#3 Instructional Planning

		

		Program Administration Project –  LSSL 5337

		

		



		#4 Clinical Experience

		

		

		Assessment of Internship –  LSSL 5366

		



		# 5 Effect on K-12 Student Learning

		

		

		Collaborative Information Literacy Lesson  LSSL 5366

		



		# 6 ALA/ASL Content Measure

		

		Reaching Youthful Readers –  LSSL 5385

		

		



		# 7 ALA/ASL Content Measure (Optional)

		

		[bookmark: _GoBack]

		Program Information Technology Project  LSSL 5396

		



		# 8 ALA/ASL Content Measure (Optional)

		

		School Library Leadership & Advocacy  LSSL 5370

		

		



		Dispositions Measurement

		Entry Level Dispositions and Diversity Proficiencies 

LSSL 5370

		Mid-Level Dispositions and Diversity Proficiencies 

LSSL 5337

		Consistently Proficient Level Dispositions and Diversity Proficiencies  LSSL 5366

		



		Service and Operations Survey

		

		

		Completion of Advanced Programs Services and Operations Survey

		



		Follow-Up Survey

		

		

		

		Follow-Up Survey of Graduates and District Administrators









1
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Library Science Transition Point Assessment Chart


[bookmark: _GoBack] Assessment #1 – narrative – alignment chart

		TExES Domains & Competencies

		Descriptions

		AASL Standards



		Domain I

		Teaching, Learning, and the School Library Environment

		



		Competency 001

		The school librarian understands teaching and learning processes and promotes the integration of curriculum, resources, and teaching strategies to ensure all students’ success as creators and users of ideas and information.

		1.1, 1.2, 1.3, 1.4



		Competency 002

		The school librarian establishes a library environment that enables and encourages all members of the learning community to explore and meet their information needs.

		3.2, 5.1, 5.2, 5.3, 5.4



		Domain II

		Program Management, Leadership, and Connections to the Community

		



		Competency 003

		The school librarian understands library program management and acquires, organizes, and manages resources.

		5.1, 5.2, 5.3, 5.4



		Competency 004

		The school librarian exhibits library program leadership and collaborates within the school and community to promote the success of all students.

		1.2, 2.4, 3.1, 3.4, 4.3, 5.4



		Domain III

		Librarianship, Information Science, and Technology

		



		Competency 005

		The school librarian applies knowledge of librarianship and information science to help the school community locate, evaluate, and use information to solve problems and to encourage lifelong reading and learning.

		2.1, 2.2, 2.3, 2.4,3.1, 3.2, 3.3



		Competency 006

		The school librarian uses and integrates technology, telecommunications, and information systems to enrich the curriculum, enhance learning, and promote the success of the school community.

		1.4, 3.2, 3.3, 3.4







Assessment #1: TExES Alignment to AASL Standards Chart


Department of Library Science – Sam Houston State University

Assessment #4 – assessment of internship by supervising librarian 

Course:  LSSL 5366 – Library Internship

		Components/AASL Standards/Elements

		Unacceptable (0)

		Acceptable (1)

		Excellent (2)



		Knowledge of learning and learners/1.1

		

		

		



		Effective and knowledgeable teacher/1.2

		

		

		



		Instructional partner/1.3

		

		

		



		Integration of twenty-first century skills and learning standards

		

		

		



		Literature/2.1

		

		

		



		Reading promotion/2.2

		

		

		



		Respect for diversity/2.3

		

		

		



		Literacy strategies/2.4

		

		

		



		Efficient and ethical information-seeking behavior/ 3.1

		

		

		



		Access to information/3.2

		

		

		



		Information technology/3.3

		

		

		



		Research and knowledge creation/3.4

		

		

		



		Networking with the library community/4.1

		

		

		



		Professional development/4.2

		

		

		



		Leadership/4.3

		

		

		



		Advocacy/4.4

		

		

		



		Selection and organization of collection/5.1

		

		

		



		Professional ethics/5.2

		

		

		



		Personnel, funding, and facilities/5.3

		

		

		



		Strategic planning and assessment/5.4
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1



SECTION IV – EVIDENCE FOR MEETING STANDARD

Department of Library Science, Sam Houston State University

Assessment #2:  Electronic Portfolio

[bookmark: _GoBack]Rich Description of the Assessment

Every graduate program requires a final product for its course of study. Historically, the Department of Library Science has utilized a written comprehensive exam, followed by an oral review and, most recently, an electronic portfolio. The faculty believes that the electronic portfolio is currently the best method of providing closure to your studies and assuring faculty that you are prepared for the world of school librarianship.

The structure of the portfolio has been provided for you already in a Live Binder that will serve as the template for your final product. Before you begin work on that binder, however, we encourage you to read through all of the materials in another binder that has been created to provide you with tips, suggestions and resources for the successful completion of your portfolio. 

For the electronic portfolio you will submit to the faculty, you are expected to analyze, synthesize, and evaluate the body of knowledge gained during your courses in the MLS program. You are expected to reflect on the five AASL Standards for School Librarians (these are in the next section of this LiveBinders). Each element of the five standards will be addressed The URL for the LiveBinders that will serve as your step-by-step template is found here: http://livebinders.com/edit?id=204820. The access code is also LSSL Portfolio Key. 

You will place in the eCollege Drop Box for the Portfolio class the URL for your LiveBinders. It should be "private," and your key should be "portfolio key." The name of your LiveBinders should be simply your first and last name. 



Sample Anecdotal Resume

Below are samples to guide you in the process of creating your own artifacts for LiveBinders. It will be necessary for you to address each of five standards and to provide one artifact for each of twenty elements. This sample should assist you in creating your own document. In addition, consider these rather generic categories for anecdotal evidence: webinars, podcasts, internship, staff development, presentations at conferences, surveys, and/or resumes and vitas.

Standard 1: Teaching and Learning

	Element 1: Knowledge of learners and learning

· Created a Learning Theories Brochure/Newsletter that included discussion of diverse learning styles (LSSL 5370). Note: Possible artifact could be a documented example of accommodations made to meet diverse learning styles, including those that are made to meet assistive technology requirements (LSSL 5396).

· Attended district sponsored workshop on working with dyslexic students. Note: Possible artifact could be scanned certificate of attendance 

· Surveyed fifth grade students about preferences for formats of books (audio, e, traditional text).  Note: Possible artifact could be charts of the results of the survey. Make certain in your narrative to comment on the results, however.

· Began developing a HI-LO collection for students reading below grade level. Note: Possible artifact could be annotated bibliography of some of the books

· Reviewed potential class novels for the English department using developmental criteria (Piaget, Kohlberg, Havighurst). Note: Possible artifact could be bibliography with notes about where books fit developmentally.

· Applied developmental theories to YA novels (LSSL 5385 discussion board work). Note: Since this is not part of the Tk20 work for this class, it could be used here.



Element 2: Effective and knowledgeable teacher

· Conducted library lessons on the following topics: Searching data bases; keyword searches. Note: Possible artifact could be a lesson plan.

· Viewed media and created Wordles to represent knowledge gained and reflection on the topics of cyberbullying and the effects on the population of a digital nation (LSSL 5391). Note: Possible artifacts may include suggested reading lists on the topics of cyberbullying or bullying (in general), or living in the digital age. Note: If you include a WORDLE, please discuss it in the narrative. 

        Element 3: Instructional partner

· Collaborated on an information literacy lesson plan with a history teacher. Note: Artifact could be a lesson template, including impact on student learning.

· Worked with ELA department chair to develop reading lists to coordinate with the Common Core Exemplar Texts. Note: Possible artifact could be lists.

· Worked with science department to compile resources for units on: magnetism;  The environment

· Offered staff development related to the library and information use. Note: Possible artifact could be PowerPoint or other visual related to staff development or artifact could be booklists.

          Element 4: Integration of 21st century skills (Refer to pages 12-13 in Empowering Learners)

· Created annotated bibliography of URLs with activities to encourage inquiry, critical thinking, and gaining knowledge

· Created a display of books that address various skills needed for STAAR tests of reading.  Note: Possible artifact could be photo of display or power point of book covers.

· Lesson with students or staff development for faculty where modeled emerging technologies. Note: possible artifact could be formal lesson plan, PowerPoint or other visual related to staff development. Note: Possible artifact could be a formal lesson plan covering how to use emerging technologies, such as Mindtools, tools for learning using higher order thinking skills (LSSL 5370).

Standard 2: Literacy and Reading

Element 1: Literature

· Started a blog for the library web site where I report on the books I am reading that are new to the school’s collection. Note: Possible artifact could be link to the blog itself

· Organized a book club with the district librarians where we share 5 new books each month at our meetings. Note: Possible artifact could be the materials you developed for the book club (flyers, etc.).

Element 2: Reading promotion

· Read aloud to each class at least once per month.

· Created displays of books centered around popular teen movies for high school students. Note: Possible artifact could be photo of one or more displays.

· Booktalked new books to an English class. Note: possible artifact could be assessment by students.

· Promoted state reading lists: Texas 2x2, Bluebonnet, TAYSHAS, Tejas, Lone Star. Note: Possible artifact could be photos of events, voting tallies, etc.

· Created bookmarks and other handouts for students with themed book lists and bibliographies.

Element 3: Respect for diversity

· Analyzed collection to determine need to develop diversity in terms of cultural, social, and linguistic needs of student population. Note: Possible artifact might be collection map. Be certain to explain the collection map in your narrative and relate it DIRECTLY to the need for diverse materials.  Note: Possible artifact would be a list of subject headings copied from a group of the library's Spanish-language books, adding a parallel "local" Spanish-language subject heading for each (LSSL 5332).



Element 4: Literacy strategies

· Created a lesson on how to read graphic novels or manga. Note: Possible artifact is the lesson plan or a PowerPoint.

Standard 3: Information and Knowledge

	Element 1: Efficient and ethical information seeking behavior

· Created lesson to show students how to evaluate the veracity of a web site. Note: Possible artifact is the lesson plan.

· Spoke to faculty about how to conduct effective searches. Note: Possible artifact might be a PowerPoint of the presentation.

· Documented and interviewed school librarian or technology teacher regarding information ethics (LSSL 5391).

Element 2: Access to information

· Rearranged some of the library shelving so that elementary students could reach books.

· Ensured that library met ADA standards.

· Extended library hours. Note: Possible artifact is a copy of schedule showing before and after school hours. Summer library hours, etc.

· Moved easy-reading books from special section into regular fiction and nonfiction areas of my high school library.

· Created annotated bibliography highlighting online resources for student and teacher use (LSSL 5391).

· Reclassified a portion of the individual biographies into their respective Dewey numbers, per ALA Guidelines. [Example might be sports biographies, or biographies of women.] (LSSL 5332).

· Reclassified books classified 468, but that are not about learning Spanish, into their respective Dewey numbers (LSSL 5332).

· Created or built upon existing school library web site to meet the needs of the students, parents, teachers, and the local community to facilitate the access to information beyond the confines of the school’s walls (LSSL 5396). 

Element 3: Information technology

· Taught my 7th grade students how to do a podcast report for their Texas History classes. Note: Proof is the podcast linked to /embedded in narrative.

· Created lesson with students or staff development for faculty modeled emerging technologies. Note:  Possible artifact could be formal lesson plan, PowerPoint or other visual related to staff development

· Created a sample student search that yields examples of problematic and useful resources (LSSL 5391).

Element 4: Research and knowledge creation

· Used Survey Monkey to determine the needs of the faculty of my school in terms of collection development (note that this also applies to Standard V, Element 1). Note: Proof is the link to the Survey or a report of the results or the book order placed as a result. Note: Surveyed the teachers, principal, and students for videos they would like to have in the library.

· Used a specially designed, open-ended survey for students to use for asking questions about how to find particular kinds of items or subjects. Summarized results and used them in preparing for lessons in library research (LSSL 5367). 

· Mined PEW to read and learn about topics related to Internet use and American life (LSSL 5391). Note: Possible artifact could include presentation on updated information from PEW that would be shared with faculty, staff, and parents. Note: Possible artifact could include presentation on updated information from PEW that would be shared with faculty, staff, and parents.

Standard 4: Advocacy and Leadership

Element 1: Networking with the library community

· Met with the staff of the public library in charge of youth services to coordinate a time for them to visit classes and arrange for students to obtain library cards. Note: Proof might be report on number of new library patrons that resulted from the meeting/visit.

· Arranged for a campus visit to the local university library for our graduating seniors so that they can learn about LC vs. Dewey classification.

· I belong to the LM_Net listserv and used it to locate information about questions including collection development, reference, literature, and cataloging.

· Identified needs of the library, as seen by the current librarian, administrators, and students, and determined that Spanish books are a high need for our library. Found a potential grantor (Dollar General), and applied for a grant for our library (LSSL 5367).

Element 2: Professional development

· Continue to maintain memberships in TLA, ALA, TCEA, NMSA, etc.

· Joined TLA, ALA, and Lib_Sci (LSSL 5370).

· Attended the annual conference of ________________. Note: Proof is certificate of attendance or report of CE hours earned.

· Read each issue of ______________ and passed along articles of interest or summaries to my colleagues and to the administration.

· Developed a poster session on finding grantors to support adding audiobooks, and submitted it for consideration as a presentation at our upcoming TLA District meeting (LSSL 5367). 

Element 3: Leadership 

· Belong to the instructional planning team for my school, district.

· Summarized a Lance study for my principal and the school board so that they can see the research on the impact of school libraries on student achievement.

Element 4: Advocacy

· Attend school board meetings regularly.

· Asked to be placed on the agenda of the board meetings when budget cuts are being considered.

· Attended Texas Library Association’s Legislative Day on ___________.

· Wrote letters to my state and national representatives about bills that impact library funding. 

· Put articles about library activities, new book arrivals, and other information in the monthly school newsletter.

Standard 5: Program Management and Administration

Element 1: Collections

· Required: Using Word or a spreadsheet, made a wish list of 25 Spanish-language books or nonprint media (audiobooks, DVDs, ebooks, etc.) to add to a school library, using and documenting professional selection tools appropriate to a specific school library of your choice. Note: Include annotated book list with at least one selection tool source for each title; please do not submit Titlewave list.

· Also Required: Created six complete MARC records using MARC software (if possible) for six materials for which the school library had no cataloging records. Note: Show a screen shot or include a pdf document from MARC Magician (if possible; similar alternatives could be used) with all of the information filled in originally and the scanned pages (title page and verso, typically) from which that information was taken.

Element 2: Professional ethics

· Required: (LSSL 5391) Four Principles of Information Ethics (or your choice of another class assignment on ethics). Note: Submit assignment.

· Also Required: Created (and presented, if possible) a staff development program on the ethical use of ideas and information, such as plagiarism, copyright, right to privacy, materials challenges, or Internet ethics. Note: Proof can be a power point used to educate staff on the process.

Element 3: Personnel, funding and facilities

· Required: Wrote a job description of a Texas certified school librarian based upon readings, discussions, and school district web pages searched in LSSL 5337. Note: Include detailed description with reference sources.

· Also Required: Designed a leisure reading area for an elementary school, middle school, or high school. Note: Either show before and after photos or provide a detailed description and graphic representation of finished leisure reading area. 

Element 4: Strategic planning and assessment

Required: Library Program Alignment (You must complete both parts below in order to satisfy the requirements of 5.4.)

· Provide your school’s test data from the most recent academic year for one state assessment. Describe one category weakness and how you, as the librarian, can address that weakness with new library resources. (Write a brief narrative.)

· Locate 3 resources (databases, books, websites) and describe how you would use each resource to increase scores in the category you chose. For example: If your school’s 8th Grade Social Studies – Geography and Culture score is Level I (Unsatisfactory), how can the implementation of the 3 new resources help bring the scores to Level II (Satisfactory)? If you are Satisfactory in ALL areas then how would the resources assist in raising the scores to Level III (Advanced)?  (This is your artifact – an annotated bibliography of 3 resources which will include an APA citation for each resource and a one paragraph annotation describing how you would use the resource to improve test scores.

Five-step Self-reflection

Address each of the following five steps as you prepare to draft your reflections for Standards 1-5 for your portfolio. These steps are based upon the work of Brown and Irby (COE’s dean and assistant dean). We have provided you with how these steps might be placed into the context of your portfolio. You will also find sample reflections in the department’s LiveBinders information. You are required to write one self-reflection for one element of your choice in each of the five standards.

1. Select. The candidate must first select one artifact for each of the five ALA/AASL Standards that he or she is attempting to demonstrate. While you are permitted to select most artifacts on your own, the ones for Standard 5 are REQUIRED (see the Anecdotal Resume).

2. Describe. A description of the circumstances, situations, or events related to the selected school library activity is included in this group.

3. Analyze. This step involves “digging deeper.” The “why” of each selection of the artifact and the “how” of its relationship to the activities, school library issues or beliefs, circumstances, and/or decisions take place in this step.

4. Appraise. The actual self-assessment occurs in this Step 4 as the candidate interprets the experience gained through the activity, evaluates the impact of the learning on his or her future practice.

5. Transform. This step holds the greatest opportunity for growth as the student uses insights gained from reflection in developing plans designed to improve and transform practice. 



June 10, 2012
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SECTION IV – EVIDENCE FOR MEETING STANDARD

Department of Library Science, Sam Houston State University

Program Information Technology Project

Assessment #7 – assessment that addresses ALA/AASL Standard 3: 

Information and Knowledge

Rich Description of the Assessment

	This project consists of four individual assessments in LSSL 5396 Computer Science Applications to Librarianship:  Assistive Technology & Accessible Libraries, Evaluation of Web Sites & OPACs, Group Automation Presentation, and Web Site Development.  This project is a key assessment to be submitted to Tk20 for evaluation; it provides evidence for meeting ALA/AASL Standard 3:  Information and Knowledge. 

Assistive Technology & Accessible Libraries

The purpose of this assessment is 1) to understand the importance of identifying and providing support for diverse student information needs and 2) to be able to develop solutions for addressing physical, social, and intellectual barriers to equitable access to resources and services.	

Steps to follow in this assessment:

1. View the presentation:  Assistive Technology & Accessible School Libraries.

2. Visit W3C : Web Accessibility Initiative and read “Designing for Inclusion.”

3. Locate the link in W3C and read “How People with Disabilities Use the Web.”

4. Continue in W3C and locate and read “Accessibility Principles.”

5. Continue in W3C and locate and read “Evaluating Accessibility.”  

6. Complete a short quiz.

7. Participate in Section 2-2 Assistive & Accessible Discussion.

Evaluation of Websites & OPACs

	The purpose of this assignment is to help school librarians administer the school library program to the stakeholders (students, staff, parents, and community) in order to support the mission of the school and to follow the principles of best practices in library science and program administration through the evaluation of two existing, outstanding school library Web sites.

There are three parts to this assignment:

1.  Identify two excellent school library Web sites.

· One for grades P-6 (elementary and/or intermediate)

· One for grades 7-12 (junior high and/or high school)

· Requirement for the sites:  These Web sites should have online catalogs available on one of their web pages.

2. Compare the two excellent school library Web sites for P-12.

· Note:  This may be like comparing apples to oranges because of the different levels.

· Discuss your preferences for each one in the space provided on the template provided for you below.

3. Compare two different online catalogs that you locate.

Group Automation Presentation

	The purpose of this assignment is to help school librarians synthesize information from a variety of sources for effective decision-making to develop and maintain an exemplary library automation system; and to monitor, assess, and employ existing and emerging technologies for management applications.  Each group will decide which automation system they would like to research and prepare a PowerPoint presentation to be viewed by the class.  

Steps to follow in this assignment:

1.  Join a class group.

2.  Select an automation system to research from a provided list of automation systems that are popular in school libraries.

3. Divide responsibilities for preparing a presentation.

4. Each group member completes responsibility for presentation.

5. Each student grades each group’s presentation according to the criteria below. 

Criteria for assessment of group automation presentation:

1. Brief company history

2. Strong points of system and unique attributes

3. Weaknesses of system

4. Reasons to recommend system or not to recommend system

5. Creativity and visual appeal of PowerPoint presentation		

Web Site Development

	The purpose of this assignment is to help school librarians model and promote the highest standard of conduct, ethics, and integrity in the use of the Internet, to employ existing and emerging technologies to access, evaluate, and disseminate information for possible application to instructional programs, to facilitate information access beyond the campus, and to promote access to resources and information during and beyond the instructional day and school year.

Why should you have a school library Web site or a school library wiki?  Logan and Beuselinck (2002) suggest several reasons for why you might want to have a school library Web site or wiki:

· To communicate with parents and build parent partnerships between the school library and home

· To create a school library without walls

· To link learners to learning by providing discussion areas, interactive features, simulations, relevant content, and meaningful links

· To aid in creative and innovative teaching by providing resources

This assignment is to help you with Web site design so that you may be a leader within your school community as you utilize the school library Web site or wiki to integrate resources, make curriculum connections, and promote reading beyond the classroom walls.  For this assignment you will design a Web site or wiki with at least four separate pages:  home page, resource page, accessibility page, and one or more optional pages.

Criteria for assessment of Web site or wiki:

· Purpose statement is on home page.

· Resource page exhibiting print, nonprint, and digital resources is available in your library.

· Accessibility page is thorough and provides a clear overview of the topic.

· 4th page – your choice – is appropriate and informative.

· Working survey is included on one of the pages.

· Overall, the Web site or wiki is visually appealing.

· Creativity is evident.

References:

Jurkowski, O. (2005). Schools of thought:  What to include on your school library Web site. 		Children & Libraries, 3(1), 24-28.

Logan, D. K., &Beuselinck, C. L. (2002).  K-12 Web pages: Planning & publishing excellent 	school Web sites. Worthington, OH: Linworth.




Department of Library Science – Sam Houston State University

Program Information Technology Project:

Assistive Technology & Accessible Libraries, Evaluation of Web Sites & OPACs, 

Group Automation Presentations, and Web Site Development

Assessment #7 – assessment that addresses ALA/AASL Standard 3: Information and Knowledge

Course:  LSSL 5396 – Computer Science Applications to Librarianship

		Components/AASL Standards

		Unacceptable (0)

		Acceptable (1)

		Target (2)



		Assistive Technology & Accessible Libraries/3.1a 

		Candidate provides little or no evidence of ability to identify and provide support for diverse student information needs.

		Multiple assessments provide acceptable evidence that candidate is able to identify and provide support for diverse student information needs.

		Multiple assessments provide excellent evidence that candidate is able to identify and provide support for diverse student information needs.



		Evaluation of Web Sites & OPACs/3.1b

		Candidate provides little or no evidence of being able to model use of multiple strategies for students, other teachers, and administrators to locate, evaluate, and ethically use information for specific purposes.  Candidates collaborate with students, other teachers, and administrators to efficiently access, interpret, and communicate information.

		Candidate provides acceptable evidence of being able to model use of multiple strategies for students, other teachers, and administrators to locate, evaluate, and ethically use information for specific purposes.  Candidates collaborate with students, other teachers, and administrators to efficiently access, interpret, and communicate information.

		Candidate provides excellent evidence of being able to model use of multiple strategies for students, other teachers, and administrators to locate, evaluate, and ethically use information for specific purposes.  Candidates collaborate with students, other teachers, and administrators to efficiently access, interpret, and communicate information.



		Group Automation Presentations/3.1c

		Candidate provides little or no evidence of being able to collaborate with students, other teachers, and administrators to efficiently access, interpret, and communicate information.

		Candidate provides acceptable evidence of being able to collaborate with students, other teachers, and administrators to efficiently access, interpret, and communicate information.

		Candidate provides excellent evidence of being able to collaborate with students, other teachers, and administrators to efficiently access, interpret, and communicate information.



		Web Site Development/3.2a

		Candidate provides little or no evidence of ability to support flexible, open access for library services.

		Candidate provides acceptable evidence of being able to support flexible, open access for library services.

		Candidate provides excellent evidence of being able to support flexible, open access for library services.



		Assistive Technology & Accessible Libraries/3.2b

		Candidate provides little or no evidence of being able to develop solutions for addressing physical, social, and intellectual barriers to equitable access to resources and services.

		Candidate provides acceptable evidence of being able to develop solutions for addressing physical, social, and intellectual barriers to equitable access to resources and services.

		Candidate provides excellent evidence of being able to develop solutions for addressing physical, social, and intellectual barriers to equitable access to resources and services.



		Web Site Development/3.2c

		Candidate provides little or no evidence of ability to facilitate access to information in print, non-print, and digital formats.

		Candidate provides acceptable evidence of ability to facilitate access to information in print, non-print, and digital formats.

		Candidate provides excellent evidence of ability to facilitate access to information in print, non-print, and digital formats.



		Web Site Development/3.2d

		Candidate provides little or no evidence of ability to model and communicate the legal and ethical codes of the profession.



		Candidate provides acceptable evidence of ability to model and communicate the legal and ethical codes of the profession.



		Candidate provides excellent evidence of ability to model and communicate the legal and ethical codes of the profession.





		Web Site Development/3.3a

		Candidate provides little or no evidence of ability to demonstrate their ability to design and adapt relevant learning experiences that engage students in authentic learning through the use of digital tools and resources.



		Candidate provides acceptable evidence of ability to demonstrate their ability to design and adapt relevant learning experiences that engage students in authentic learning through the use of digital tools and resources.



		Candidate provides excellent evidence of ability to demonstrate their ability to design and adapt relevant learning experiences that engage students in authentic learning through the use of digital tools and resources.





		

		Candidate provides little or no evidence of ability to model and facilitate the effective use of current and emerging digital to locate, analyze, evaluate, and use information resources to support research, learning, creating, and communicating in a digital society.Web Site Development/3.3b





		Candidate provides acceptable evidence of ability to model and facilitate the effective use of current and emerging digital tools to locate, analyze, evaluate, and use information resources to support research, learning, creating, and communicating in a digital society.



		Candidate provides excellent evidence of ability to model and facilitate the effective use of current and emerging digital tools to locate, analyze, evaluate, and use information resources to support research, learning, creating, and communicating in a digital society.





		Web Site Development/3.4a

		Candidate provides little or no evidence of ability to use evidence-based, action research to collect data.

		Candidate provides acceptable evidence of ability to use evidence-based, action research to collect data.

		Candidate provides excellent evidence of ability to use evidence-based, action research to collect data.



		Web Site Development/3.4b

		Candidate provides little or no evidence of ability to interpret and use data to create and share new knowledge to improve practice in school libraries.



		Candidate provides acceptable evidence of ability to interpret and use data to create and share new knowledge to improve practice in school libraries.



		Candidate provides excellent evidence of ability to interpret and use data to create and share new knowledge to improve practice in school libraries.












[bookmark: _GoBack]SECTION IV – EVIDENCE FOR MEETING STANDARDS

Department of Library Science, Sam Houston State University

Program Information Technology Project

Assessment #7 – assessment that addresses ALA/AASL Standard 3:  

Information and Knowledge

Description of the Assessment

Assessment #7 fits NCATE’s unit Standard 1 – Content knowledge.  Program Information Technology Project is a required assessment for LSSL 5396 Computer Science Applications to Librarianship.  This course is one of the last four courses of the MLS program.  There are four components of the project:  Assistive Technology & Accessible Libraries, Evaluation of Web Sites & OPACs, Group Automation Presentation, and Web Site Development.  The project and assessment fully address each element of ALA/AASL Standard 3:  Efficient and ethical information-seeking behavior, access to information, information technology, and research and knowledge creation.  

Alignment of the Assessment with AASL Standards

For Standard 3.1, three components of the project address each sub-element:  Assistive Technology & Accessible Libraries (3.1a), Evaluation of Web Sites & OPACs (3.1b), and Group Automation Presentation (3.1c).   

For Standard 3.2, two components of the project address each sub-element:  Web Site Development (3.2a, 3.2c, and 3.2d) and Assistive Technology & Accessible Libraries (3.2b). 

For Standard 3.3, Web Site Development addresses each sub-element (3.3a, 3.3b).

For Standard 3.4, Web Site Development addresses each sub-element (3.4a, 3.4b).

Analysis of the Data Findings

Data submitted to Tk20 on 96 candidates for Spring 2012 and Summer I 2012 demonstrate candidate success in meeting Standard 3.  For Standard 3.1a, 20 candidates or 20.83% met it at acceptable level; 75 candidates or 78.12% met it at target level.  Combining data for acceptable and target levels shows 94 candidates or 98.95% met the sub-element successfully.  For Standard 3.1b, 1 candidate or 1.04% met it at acceptable level; 95 candidates or 98.96% met it at target level.  Combining data for acceptable and target levels shows 96 candidates or 100% met the sub-element successfully.  For Standard 3.1c, 23 candidates or 23.96% met it at acceptable level; 73 or 76.04% met it at target level.  Combining data for acceptable and target levels shows 96 candidates or 100% met the sub-element successfully.  For Standard 3.2a, 10 candidates or 10.42% met it at acceptable level; 85 candidates or 88.54% met it at target level.  Combining data for acceptable and target levels shows 95 candidates or 98.96% met the sub-element successfully.  For Standard 3.2.b, 9 candidates or 9.38% met it at acceptable level; 86 candidates or 89.58% met it at target level.  Combining data for acceptable and target levels shows 95 candidates or 98.96% met the sub-element successfully.  For Standard 3.2c, 95 candidates met the sub-element successfully at the exact rate as for Standard 3.2b.  For Standard 3.2d, 5 candidates or 5.21% met it at acceptable level; 87 candidates or 90.62% met it at target level.  Combining data for acceptable and target levels shows 92 candidates or 95.93% met the sub-element successfully.  For Standard 3.3a, 6 candidates or 6.25% met it at acceptable level; 90 candidates or 93.75% met it at target level.  Combining data for acceptable and target levels shows 96 candidates or 100% met the sub-element successfully.  For Standard 3.3b, 7 candidates or 7.29% met it at acceptable level; 88 candidates or 91.67% met it at target level.  Combining data for acceptable and target levels shows 95 candidates or 98.96% met the sub-element successfully.  For Standard 3.4a, 11 candidates of 11.46% met it at acceptable level; 85 candidates or 88.54% met it at target level.  Combining data for acceptable and target levels shows 96 candidates or 100% met the sub-element successfully.  Finally, for Standard 3.4b, 10 candidates or 10.42% met it at acceptable level; 86 candidates or 89.58% met it at target level.  Combining data for acceptable and target levels shows 96 candidates or 100% met the sub-element at 100%.  

Interpretation of How Data Provides Evidence for Meeting Standards

Analysis of the data suggests that candidates in our program performed especially well in developing a Web site for a school library.  The highest target score for an element in Standard 3 is Element 3, suggesting that candidates are particularly adept at using digital tools and resources.  Although candidates scored at either the acceptable or target level on each element almost 100% of the time, one sub-element (3.1c) showed slightly lower target scores and slightly higher acceptable scores as compared to the scores on other sub-elements.  The particular assessment for sub-element 3.1c was a group presentation in which candidates worked in groups of 4-6 preparing a presentation to be shared in an online class meeting.  The candidates must find ways to work collaboratively as a group through email, phone calls, Skype, etc. since candidates may live in locations spread out through Texas.  Working collaboratively from a distance presented special circumstances and took away a small amount of individual control that candidates normally exercise on an assignment when working alone.  Learning to work collaboratively from a distance is a great skill for librarians to have and a reason for the worth of the assignment, even though unique constraints of collaborative distance work can sometimes result in lower grades.

Rich Description of Assessment – See Attached

Scoring Guide – See Attached

Candidate Data Derived from the Assessment – Chart

Spring 2012 and Summer I 2012 Data for Assessment #7 – Program Information Technology Project (96 total responses):

		AASL Standard

		#

unaccept-

able

		%

unaccept-able

		#

acceptable

		%

acceptable

		#

target

		%

target

		Avg.

out of

2.0

median

		n



		3.1a

		1

		1.04

		20

		20.83

		75

		78.12

		1.77

		96



		3.1b

		0

		0

		  1

		  1.04

		95

		98.96

		1.99

		96



		3.1c

		0

		0

		23

		23.96

		73

		76.04

		1.78

		96



		Avg.%

		

		0.36%

		

		15.28%

		

		84.38%

		

		



		3.2a

		1

		1.04

		10

		10.42

		85

		88.54

		1.88

		96



		3.2b

		1

		1.04

		  9

		  9.38

		86

		89.58

		1.89

		96



		3.2c

		1

		1.04

		  9

		  9.38

		86

		89.58

		1.89

		96



		3.2d

		4

		4.17

		  5

		  5.21

		87

		90.62

		1.86

		96



		Avg.%

		

		1.90%

		

		  8.59%

		

		89.58%

		

		



		3.3a

		0

		0

		  6

		  6.25

		90

		93.75

		1.94

		96



		3.3b

		1

		1.04

		  7

		  7.29

		88

		91.67

		1.91

		96



		Avg.%

		

		0.36%

		

		  6.78%

		

		92.71%

		

		



		3.4a

		0

		0

		11

		11.46

		85

		88.54

		1.89

		96



		3.4b

		0

		0

		10

		10.42

		86

		89.58

		1.9

		96



		Avg.%

		

		0%

		

		10.94%

		

		89.06%

		

		



		Totals/Avg

		9

		0.85

		111

		10.51

		936

		88.64
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SECTION IV – EVIDENCE FOR MEETING STANDARDS

Department of Library Science, Sam Houston State University

Reaching Youthful Readers

Assessment #6 – assessment that addresses ALA/AASL Standard 2:  Literacy and Reading

Rich Description of the Assessment

This assessment is required for LSSL 5385 Literature for Young Adults.  The purpose of this assessment is to demonstrate your knowledge of major trends in reading material for youth, to demonstrate your ability to select appropriate materials for diverse youth, to demonstrate your knowledge and use of reading promotional strategies, and to demonstrate your personal enjoyment of reading.  This project is a key assessment to be submitted to Tk20 for evaluation; it provides evidence for meeting ALA/AASL Standard 2:  Literacy and Reading.

 You will be required to submit ONE written document of four components for this assessment (an essay, an annotated bibliography, a reading autobiography, and a self-reflection of social networking activities) to Tk20.

1.  YOUTH LITERATURE ESSAY:  Write a 5-paragraph FORMAL essay of 1,000-1,500 words demonstrating two facets of your knowledge of literature for youth:

1)      Demonstrate your awareness of the wide range of literature and in a variety of formats for children, tweens, and teens based on the current course textbook of young adult literature and by your reading of the 25 required young adult books by a) critiquing TWO articles of your choice about the reading habits, interests, and preferences of children, tweens, and teens b) by describing visits to TWO blogs that address this area; c) and by describing a visit to a book store where you will analyze their offerings for children, tweens, and teens.  Note:  At the end of the essay provide APA citations for articles and material titles.  Incorporate into your essay URLs for blogs in parentheses and the physical location (name of town) of the book store you visit.  (Standard 2.1)

2)      Describe a variety of strategies to promote leisure reading for teens (grades 6-12).  These same promotional strategies may also be appropriate for P-5 students.  Describe and attach evidence (photos, URLs, video, audio, etc.) of at least TWO strategies that you have used.  Describe how you were involved in the TWO strategies you chose. (Standard 2.2) The following list suggests some of the strategies you might use:  Author/illustrator school visits, book displays, book trailers, booktalks, book fairs, literacy nights, podcasts, power point loops, read-alouds, shelf talkers, Skype author visits, video booktalks.  Note:  If you are not currently working with teens, you will need to seek them out in another school or in a public library.  For instance, ask to booktalk two or three books to a class, show them a few book trailers you have created, and/or design and create a book display for a middle school or high school library.  If you are uncertain about your choice of promotional strategies, email me in advance for approval.  Take photos and ask a librarian or teacher to email me a note about your activities.  

2.  ANNOTATED BIBLIOGRAPHIES:  Choose a wide range of current and classic titles for children, teens, and professional educators, and create an annotated bibliography.  Annotations should be one or two sentences only in three categories:  P-5; 6-12; and for educational professionals.  Include 30 titles (10 for each category) that include diversity (gender, ethnicity, etc.) and a variety of formats (e-books, video, audio, graphic novel, picture book, informational books and fiction, magazines, web sites).  Do NOT include books from the required reading list of YA titles or duplicate the books for any other course assignments!  Choose books based upon reviews and awards.  Most titles you choose should have copyright dates of 2000 to present. Include at least THREE nonprint titles.  You do not have to read, view, or listen to these 30 titles. Use APA style for citations and clearly divide your bibliography by the three categories. Your audience for the list should be the grade range of your selected titles.  All titles in your bibliography for youth should be related to a universal topic, such as bullying, the environment, survival, social justice, and exploration.  Professional literature should support reading for information, for pleasure, and for lifelong learning (Examples of professional books:  The Read-Aloud Handbook by Jim Trelease, The Power of Reading: Insights from the Research, 2nd ed. By Stephen D. Krashen; Radical Reads by Joni Richards Bodart).  (Standard 2.1)

3.  YOUR READING AUTOBIOGRAPHY:  Write your reading autobiography (about 500 words).  A reading autobiography is your personal memoir of being read to, of learning to read, of titles, of authors, and of genres of books you read growing up.  It’s your description of the memories you have of reading and libraries, either positive or negative.  Did you read with a special person?  Did you have a favorite place or time to read.  Focus more on your secondary years than your early years.  What reading experiences did you have as a teen?  Include what you like to read as an adult but limit that phase of your reading.  As a child and as a teen did you enjoy reading?  As an adult, do you enjoy reading?  How do you show your enthusiasm for reading to students?  Do you participate in any student-oriented social networks or other digital forms?  (Standard 2.3)

4.  SELF-REFLECTION:  Participate in THREE electronic social networking activities showing your enjoyment of reading.  Write a brief self-reflection (about 500 words) describing your experiences following Twitter, a blog, and Library Thing.  For this social networking requirement keep your comments focused on young adults, ages 12-18.  (Standard 2.3)  

1) Follow Dr. Chance on Twitter at “texaspageturner,” follow Dr. Lesesne (“professornana”), and choose one young adult or children’s author to follow.  Read tweets from each person for at least FIVE days.  Post at least FIVE tweets on a book you have read for this course.  (Examples for information to include in self-reflection:  What did you learn?  Which author did you follow?  On which dates did you follow Dr. Chance, Dr. Lesesne, and the author you chose?)  Supply the dates you tweeted and your name on Twitter.  Ask yourself how you could use twitter as a middle school or high school librarian.  You may want to search for an article to help you answer that question.

2) Read Dr. Lesesne’s blog for at least FIVE days (YA Goddess) and contribute at least TWO entries to her blog related to youth literature.  Describe Dr. Lesesne’s blog.  You could tell her that you want to read the YA book she has described or you could make a comment about one of the books she blogged that you have read.  Provide the FIVE dates you visited her blog and the dates you blogged.  You can write these dates in parenthesis.   

3) Join Library Thing – it’s free.  Enter at least six books that you have read.  Write a review of the books so that others can read your comments.  Your review can be short and informal; it doesn’t have to be a Booklist-type review.  Explore some of the features in the toolbar at the top. Join a group and submit a comment.  Your minimal involvement is to join, enter SIX books with tags and a review/comment, and post at least one comment in one group.  Be sure to supply the dates you participated and your name on Library Thing. 

Grading Rubric for Reaching Youthful Readers (Total of 72 points)

		Components of assignment

		Elements in each component

		Total points:  72



		Youth Literature Essay of 1,000 to 1,500 words

		2 articles, 2 blogs, visit to book store, 2 reading promotional strategies you participated in; essay form 

		18



		Annotated bibliography – 30 titles

		Wide range of titles for children, teens, and professional educators

		26



		Reading Autobiography of about 500 words

		As a child, teen, adult

		10



		Self-reflection of social networking participation of about 500 words

		Twitter (follow Dr. Chance, Dr. Lesesne, and one author), Dr. Lesesne’s blog, and Library Thing

		18










Department of Library Science – Sam Houston State University

Reaching Youthful Readers

Assessment #6 –assessment that addresses ALA/AASL Standard 2:  Literacy and Reading

Course:  LSSL 5385 – Literature for Young Adults

		Components/AASL Standards

		Unacceptable (0)

		Acceptable (1)

		Target (2)



		Youth Literature Essay; Book List of Required Reading; Annotated Bibliographies for grades P-5, 6-12, and professional educators/2.1

		Candidate provides little or no evidence of reading widely for all ages of students and for professional educators.

		Candidate provides acceptable  evidence of familiarity with a wide range of current, classic, and diverse literature in a variety of formats for P-12 students and professional educators through three assignments.

		Multiple assessments provide excellent evidence that candidate demonstrates familiarity with a wide range of current, classic, and diverse literature in a variety of formats for P-12 students and professional educators: 1) through reading articles and blogs and through observations of displays and offerings at large bookstores; 2) through reading and discussing and/or blogging a required list of 26 fiction and nonfiction titles; and 3) through creation of annotated bibliographies for P-5 and 6-12 based on a single unifying theme, and 4) through creation of an annotated bibliography for professional educators on the topic of reading recommendations.



		Promotional Strategies Self-Reflection; Reading Autobiography/ 2.2

		Candidate provides little or no evidence of knowledge of promotional reading strategies and of personal reading enjoyment.

		Candidate provides acceptable evidence of the use of a variety of reading promotional strategies and of modeling personal enjoyment to students.

		Multiple assessments provide excellent evidence that candidate demonstrates 1) use of a variety of strategies, including participation in at least three social networks, for promoting leisure reading among P-12 students; and 2) personal enjoyment of reading and how candidate models love of reading to P-12 students.



		Annotated Bibliographies for grades P-5, 6-12, and professional educators/2.3

		Candidate shows little or no evidence of collection development that meets the needs of all readers.

		Candidate demonstrates an acceptable ability to develop collections of leisure reading and informational materials for grades P-5, 6-12, and professional educators.

		Multiple bibliographies demonstrate the candidate’s excellent ability to develop collections of leisure reading and informational materials in print and digital formats that support the diverse developmental, cultural, social, and linguistic needs of P-5 and 6-12 students and professional educators. 










SECTION IV – EVIDENCE FOR MEETING STANDARDS

Department of Library Science, Sam Houston State University

Reaching Youthful Readers

Assessment #6 – assessment that addresses ALA/AASL Standard 2:  Literacy and Reading

Description of the Assessment

Assessment #6 fits the NCATE’s unit Standard 1 – Content Knowledge.  Reaching Youthful Readers is a required assessment in LSSL 5385 Literature for Young Adults.  This assessment consists of five components that candidates work on throughout a semester:  Youth Literature Essay; Book List of Required Reading; Annotated Bibliographies for Grades P-5, 6-12, and Professional Educators; Promotional Strategies Self-Reflection, and Reading Autobiography.  Through these multiple components candidates demonstrate familiarity with a wide range of current, classic, and diverse literature in a variety of formats for P-12 students and for professional educators.  These multiple assessments provide evidence that candidates use a variety of strategies for promoting leisure reading and demonstrate candidates’ personal enjoyment of reading and how candidates model love of reading to P-12 students.  Multiple bibliographies demonstrate candidates’ ability to develop collections of leisure reading and informational materials in print and digital formats that support the diverse developmental, cultural, social, and linguistic needs of P-12 students and professional educators.  

Alignment of the Assessment with AASL Standards

Standard 2.1 Literature.  Candidates demonstrate their awareness and knowledge of a wide range of literature in a variety of formats for P-12 students and professional educators by completing three components of  Reaching Youthful Readers:  1) Youth Literature Essay that includes critiquing  articles, reading blogs, and observing and analyzing displays and offerings for P-12 students at a large bookstore.  2)  Required Book List of 25 young adult fiction and nonfiction titles for candidates to read and discuss. 3) Annotated Bibliography for P-12 students and professional educators. 

Standard 2.2 Reading promotion.  Candidates demonstrate knowledge of and use of a variety of strategies for promoting leisure reading among P-12 students.  Candidates describe and model their personal enjoyment of reading in a reading autobiography and by participating in social networking with the potential for use with students.

Standard 2.3 Respect for diversity.  Through an annotated bibliography in three categories candidates demonstrate their ability to develop collections of leisure reading and informational materials in print and digital formats that support the diverse developmental, cultural, social, and linguistic needs of P-5 and 6-12 students plus professional educators.

Analysis of the Data Findings

Data submitted to Tk20 for Fall 2011 and Spring 2012 show candidate success in meeting Elements 2.1, 2.2, and 2.3.  

For Standard 2.1, 16 candidates or 11.85% met the element at acceptable level; 118 candidates or 87.41% met the element at target level.  Combining data for acceptable and target levels, shows 134 candidates or 99.26% of candidates met Element 2.1 successfully.  

For Standard 2.2, 16 candidates or 11.85% met the element at acceptable level; 119 candidates or 88.15% met the element at target level.  Combining data for acceptable and target levels, shows 135 candidates or 100% met Element 2.2 successfully.  

For Standard 2.3, 16 candidates or 11.85% met the element at acceptable level; 118 candidates or 87.41% met the element at target level.  Combining data for acceptable and target levels, shows 134 candidates or 99.26% met Element 2.3 successfully.  

Interpretation of How Data Provides Evidence for Meeting Standards

Overall, candidates demonstrated that they successfully promote reading, that they are aware of major trends in children’s and young adult literature, that they are capable of selecting materials in a variety of formats, and that they personally enjoy reading.  Evidence for candidates’ success is clear in target level scores of 87.41% and 88.15% and in acceptable level scores of 11.85% for overall percentages of 99.26% and 100% for the three elements assessed.     

Assessment Tool – See Attachment

Scoring Guide – See Attachment 

Candidate Data Derived from the Assessment – Chart

Fall 2011 and Spring 2012 Data for Assessment #6 - Reaching Youthful Readers (135 total responses):

		AASL Standard

		#

unaccept-

able

		%

unaccept-

able

		#

acceptable

		%

acceptable

		#

target

		%

target

		Average

out of 2.0 median

		N



		2.1

		1

		0.74

		16

		11.85

		118

		87.41

		1.87

		135



		2.2

		0

		0

		16

		11.85

		119

		88.15

		1.88

		135



		2.3

		1

		0.74

		16

		11.85

		118

		87.41

		1.87

		135



		Totals

		2

		0.49

		48

		11.85

		355

		87.65
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Assessment #6 - Description, Rubric and Data


Post Master's
Specialist or C.A.S.
Doctorate
Endorsement only

- - -

Is this program offered at more than one site?
§ Yes
§ No

If your answer is "yes'" to above question, list the sites at which the program is offered

Title of the state license for which candidates are prepared

Program report status:
§ Initial Review
g Response to one of the following decisions: Further Development Required or Recognition with Probation
§ Response to National Recognition with Conditions

Is your unit seeking
g NCATE accreditation for the first time (initial accreditation)

§ Continuing NCATE accreditation

State Licensure requirement for national recognition:
NCATE requires 80% of the program completers who have taken the test to pass the applicable state licensure test for the content field, if the
state has a testing requirement. Test information and data must be reported in Section Il1. Does your state require such a test?

¥ Yes
§ No

SECTION I - CONTEXT

1. Description of any state or institutional policies that may influence the application of ALA/AASL standards. (Response limited to 4,000
characters)

The Master of Library Science degree at Sam Houston State University (SHSU) is designed for public school teachers in grades K-12. The
Department of Library Science (DOLS) is a department within the College of Education (COE), one of six colleges that comprise Sam Houston State
University. The COE mission states “through excellent instruction, research and public service, the COE provides candidates with opportunities to
develop knowledge, skills, strategies and experiences which allow them to serve in diverse roles and function productively in society.”

SHSU, located in Huntsville, Texas, serves one of the most diverse populations of any educational institution in the state. The university is
committed to the development of its creative resources so that it can adapt to the changing educational needs of its constituency while maintaining
the highest quality in the traditional curricula. With a rich history and tradition of commitment to the preparation of teachers and professional
educators (since 1879), the university has indeed responded to dramatic and, at times, fairly rapid changes in the needs of its student populations and
surrounding community.

Graduates of our Master of Library Science program are prepared to manage school library media centers, collaborate with members of a learning
community, encourage reading, teach information literacy skills, implement technology appropriately, and much more. School librarians in Texas are
required to earn School Librarian certification. Once candidates have completed 24 hours of required coursework, they are eligible to take the Texas
licensure examination for the School Librarian.

The Texas State Board for Educator Certification (SBEC) mandates minimum requirements for a school librarian certificate, as follows:

a. A baccalaureate degree from an accredited institution of higher learning

b. Two school years of classroom teaching experience from a public or accredited private school

c. A university curriculum tied to six State standards — learner-centered teaching and learning, learner-centered library program leadership and
management, learner-centered technology and information access, learner-centered connections to the community, and learner-centered information
science and librarianship.

d. Structured field-based training focused on actual experiences with each of the six Texas standards identified above and to include actual library
experiences with diverse types of students, grade levels, and campuses.

e. A passing score on the Texas Examination of Educator Standards (TEXES) for the School Librarian certificate.

In the Department of Library Science, a 24-hour curriculum plus a three-hour course in library internship (LSSL 5366) are required for school
librarian certification.

'The Texas State Board for Educator Certification has developed standards for Texas educators that delineate what the beginning educator should
know and be able to do. These standards, which are based on the state-required curriculum for students—the Texas Essential Knowledge and Skills
(TEKS)—form the basis for Texas Examinations of Educator Standards (TEXES). This standards-based system reflects SBEC’s commitment to help
align Texas education from kindergarten through college. SBEC’s role in this K-16 initiative ensures that newly certified Texas teachers have the
essential knowledge and skills to teach the TEKS to the state’s public school students.

2. Description of the field and clinical experiences required for the program, including the number of hours for early field experiences and
the number of hours/weeks for student teaching or internships. (Response limited to 8,000 characters)



The Master of Library Science (MLS) is a 36-hour degree program that provides for the principles and procedures common to libraries and
information centers. The primary mission of the Department of Library Science is the preparation of school librarians for grades P-12. Major field
experience in the program consists of one three-hour course, LSSL 5366 Library Internship. In the internship course candidates engage in 130 hours
of supervised practice in a school library under the direction of an experienced school librarian, preferably one who has earned a master’s degree in
library science and has worked as a school librarian for at least three years. An internship course is a required component of certification for Texas
school librarians and follows the completion of seven core courses:

LSSL 5330 Collection Development

LSSL 5332 Organization of Collections

LSSL 5334 Information Services and Resources

LSSL 5337 School Library Administration

LSSL 5360 Literature for Children

LSSL 5370 Instructional Design and Library Media Production

LSSL 5385 Literature for Young Adults

Candidates enrolled in Library Internship are assessed by a supervising librarian and by a supervising professor, who visits the candidate once during
the semester at the internship school. A visit is scheduled in the candidate’s internship school after completion of 100 hours, documented through
journal entries submitted to the supervising professor. Candidates are expected to experience a wide range of school library activities, including
teaching a collaborative lesson in information literacy with a classroom teacher as a partner. Assessments of interns consist of the following
requirements:

a. Collaborative information literacy lesson (Assessment #5) focuses on librarian-teacher collaboration and impact on student learning.

b. Assessment checklist of AASL Standards 2010, including twenty elements, is completed by each intern’s supervising librarian (Assessment #4)
through the College of Education (COE) Tk20 data collection program.

c. Journal entries for 130 hours in a school library require a course template and a chart based upon twenty elements of AASL Standards 2010 and
assessed by the intern’s supervising professor (Assessment #4).

d. Participation in two online chats with classmates enrolled in the same course section is required. The first chat is an informational one at the
beginning of the semester; the second chat is a group sharing session of internship experiences.

e. Completion of Dispositions and Diversity Proficiencies instrument is required by candidates three times during their program. Candidates enter
evidence of their field experiences as educators during LSSL 5370, their initial course; during LSSL 5337, their mid-program course; and during
LSSL 5366, a culminating course and a course that offers opportunities to expand their teaching and librarianship experiences.

In Texas, candidates who are hired into a school library position before completing a master’s degree, may substitute one documented year as a
school librarian in place of LSSL 5366 Library Internship.

Other library science courses include brief field experiences:

LSSL 5337 School Library Administration — Program Administration Project (Assessment #3) is a required project includes five assignments:
School Library Budget Request, School Library Facility Report and Floor Plan, Five-Year Long-Range Plan, School Library Assessment, and Policy
and Procedures Manual. Candidates must analyze a school library’s facility and administrative tasks by visiting a school library and consulting with
a school librarian to complete aspects of each assignment.

LSSL 5385 Literature for Young Adults — Reaching Youthful Readers (Assessment #6) requires candidates to visit a book store to analyze displays
and offerings for young adults, and candidates must participate in three social networks for promoting reading.

3. Please attach files to describe a program of study that outlines the courses and experiences required for candidates to complete the
program. The program of study must include course titles. (This information may be provided as an attachment from the college catalog or
as a student advisement sheet.)

| SHSU Library Science Course Descriptions |

See Attachments panel below.

4. This system will not permit you to include tables or graphics in text fields. Therefore any tables or charts must be attached as files here.
The title of the file should clearly indicate the content of the file. Word documents, pdf files, and other commonly used file formats are
acceptable.

Library Science Transition Point Assessment Chart | DDP Assessment - Candidate Dispositions and Diversity Proficiencies and Data Table

See Attachments panel below.

Candidate Information
Directions: Provide three years of data on candidates enrolled in the program and completing the program, beginning with the most recent
academic year for which numbers have been tabulated. Report the data separately for the levels/tracks (e.g., baccalaureate, post-
baccalaureate, alternate routes, master's, doctorate) being addressed in this report. Data must also be reported separately for programs
offered at multiple sites. Update academic years (column 1) as appropriate for your data span. Create additional tables as necessary.

Program:
Program Preparation for School Librarians - Master of Library Science
* the number excludes summer enroliment and completers

) # of Cand_idates # of Program
Academic Year Enrolled in the c | &)
Program ompleters
2009-2010 390 72
2010-2011 429 76
2011-2012 372* 83*

(2) NCATE uses the Title Il definition for program completers. Program completers are persons who have met all the requirements of a state-approved teacher
preparation program. Program completers include all those who are documented as having met such requirements. Documentation may take the form of a degree, institutional

certificate, program credential, transcript, or other written proof of having met the program's requirements.



Faculty Information

Directions: Complete the following information for each faculty member responsible for professional coursework, clinical supervision, or

administration in this program.

Faculty Member Name

Bell, Dr. Mary Ann

Highest Degree, Field, & University(3)

EdD, Curriculum and Instruction, Baylor University

Assignment: Indicate the role of the faculty
member )

Teaching; Department Chair, 2008-2011; Department Assistant Chair, 2011-2012

Faculty Rank(®

Professor

Tenure Track

b YES

Scholarship(e), Leadership in Professional
Associations, and Service(?:List up to 3
major contributions in the past 3 years(a)

Bell, M. (2011). Native knowledge: Knowing what they know...and learning how to teach them the rest. Dancing
with Digital Natives: Staying in Step with the Generation that is Transforming the Way Business is Done. Medford,
NJ: Information Today Press. Bell, M. (2011, August/September). Terrific tried and true techie teachers!
Internet@School. President of TCEA (Texas Computer Education Association) for 2009 and 2011.

Teaching or other professional experience
lin P-12 schools®)

Texas Teaching Certificate, 6-12; Texas School Librarian Certificate, K-12

Faculty Member Name

Chance, Dr. Rosemary

Highest Degree, Field, & University(3)

PhD, Library Science, Texas Woman s University

Assignment: Indicate the role of the faculty
member®)

Teaching, SPA Report Writer and Program Coordinator

Faculty Rank(®

Assiociate Professor

Tenure Track

b YES

Scholarship(e), Leadership in Professional
Associations, and Service("):List up to 3
major contributions in the past 3 years(s)

Chance, R. & Sheneman, L. (2012). Crash course in family literacy programs. Westport, CT: Libraries Unlimited.
Chance, R. (2011, December). Adult audiobooks for teen girls on the brink of womanhood, Voice of Youth
Advocates. ALSC/ALA Notable Children’s Books Committee, 2012 and 2013.

Teaching or other professional experience
lin P-12 schools(®)

Library internship supervising professor during 2010-2012 in P-12 schools in San Antonio and Fort Worth, Texas
areas. Texas certifications: Professional All-Level — Learning Resource Specialist

Faculty Member Name

Fountain, Dr. Joanna

Highest Degree, Field, & University(3)

PhD, Library Science, Texas Woman s University

Assignment: Indicate the role of the faculty
member®)

Teaching Faculty

Faculty Rank(®

Assistant Professor

Tenure Track

b YES

Scholarship(e), Leadership in Professional
Associations, and Service("):List up to 3
major contributions in the past 3 years(s)

Fountain, J. F. (2012). Subject headings for school and public libraries, bilingual fourth edition. Libraries Unlimited.
Participation in the Pan American Round Table of Austin (Diversity activity) Convener, “Stars of Texas” providing
volunteer database management of “SchoolCat,” Texas' P-12 union catalog

Teaching or other professional experience
lin P-12 schools(®)

Library internship supervising professor in P-12 schools in Texas, Spring 2012.

Faculty Member Name

Hoffman, Dr. Frank

Highest Degree, Field, & University(3)

PhD, Library Science, University of Pittsburgh

Assignment: Indicate the role of the faculty
member®)

Teaching Faculty

Faculty Rank®

Retired professor, half-time faculty

Tenure Track

b YES

Scholarship(e), Leadership in Professional
Associations, and service(:List upto 3
major contributions in the past 3 years(s)

Hoffman, F. (2012). American popular music: Rhythm & blues, rap, and hip-hop. 2nd ed. New York: Facts on File.
Chair, Department of Library Science Faculty Promotion, Tenure & Post-Tenure Review Committee, 2005-2010.

Teaching or other professional experience
lin P-12 schools(®)

Library internship supervising professor in P-12 schools in Texas, Spring 2012.

Faculty Member Name

Kuon (Valore), Dr. Tricia

Highest Degree, Field, & University(3)

PhD, Library Science, University of Wyoming

Assignment: Indicate the role of the faculty
member®)

Teaching; Coordinator of department’s annual children’s and young adult book festival, the Jan Paris Bookfest, 2012

Faculty Rank(®

Assistant professor

Tenure Track

b YES

Scholarship(e), Leadership in Professional
Associations, and Service(?:List up to 3
major contributions in the past 3 years(a)

Grant: Co-Investigator, “South Texas Project for School Librarians,” Institute of Museum and Library Services Laura
Bush 21st Century Program Grant, 2009-2011. Presentation: “Administrator Perceptions Versus Librarian Realities,”
American Association of School Librarians15th National Conference and Exhibition, October, 2011, Minneapolis,
Minnesota.

Internship supervision, elementary school teacher one year, school library media specialist four years, Texas School

Teaching or other professional experience

Librarian Certificate Librarian at Heritage Elementary School in Keller ISD, Fort Worth, Texas, 2003-2006. Wyoming




Iin P-12 schools(®

School Librarian Certificate Wyoming Teaching Certificate, Grades PreK-6

Faculty Member Name

Lesesne, Dr. Teri

Highest Degree, Field, & University(3)

EdD; Language, Literature and Reading; University of Houston

Assignment: Indicate the role of the faculty
member )

Teaching; Chair, Department of Library Science Faculty Promotion, Tenure & Post-Tenure Review Committee, 2011-
2012

Faculty Rank(®

Professor

Tenure Track

b YES

Scholarship(e), Leadership in Professional
Associations, and Service(?:List up to 3
major contributions in the past 3 years(s)

Executive Director of ALAN (National Council of Teachers of English) Lesesne, T. (2010). Reading ladders. Boynton
Cook. Chair, Odyssey Committee, 2012 (ALA/YALSA)

Teaching or other professional experience
lin P-12 schools(®

Inservice training Texas Secondary Teaching Certificate (lifetime)

Faculty Member Name

VanHamersveld, Dr. Chris

Highest Degree, Field, & University(3)

PhD, Education Leadership K-12, Capella University

Assignment: Indicate the role of the faculty
member®)

Teaching Faculty

Faculty Rank(®

Adjunct Faculty

Tenure Track

e YES

Scholarship(e), Leadership in Professional
Associations, and Service("):List up to 3
major contributions in the past 3 years(s)

Program Director for Library Media Services, Aldine 1SD, Houston, Texas, 2000 to present. Responsible for opening
a total of 14 school libraries, including 4 within the last 3 years. Superintendent’s Instructional Technology
Committee, 2010-2011

Teaching or other professional experience
lin P-12 schools®)

Inservice training Texas Principal Certificate Texas Learning Resources Endorsement Texas Teaching Certificate

Faculty Member Name

Weimar, Dr. Holly

Highest Degree, Field, & University(3)

EdD, Curriculum and Instruction, University of Houston

Assignment: Indicate the role of the faculty
member®)

Teaching; Acting Chair, 2011-2012; Internship Coordinator, 2011-2012

Faculty Rank®

Assistant Professor

Tenure Track

b YES

Scholarship(e), Leadership in Professional
Associations, and Service(?:List up to 3
major contributions in the past 3 years(s)

Weimar, H. (2012). What does research tell us about family literacy? In R. Chance & L. Sheneman, Crash course in
family literacy programs. Santa Barbara, CA: Libraries Unlimited. Kuon, T., & Weimar, H. (2009). Wake up Sleeping
Beauty: Strong heroines for today’s youngest of women. Advancing Women in Leadership Journal,
http:advancingwomen.com/awl/awl_wordpress/ Principal Investigator, Institute of Museum and Library Services
Laura Bush 21st Century Program Grant, 2010-2012.

Teaching or other professional experience
in P-12 schools(®

1994 — 2004 Tomball Independent School District, Tomball, Texas. Positions: School librarian, Kindergarten teacher,
English as a Second Language teacher, Full-time substitute (1/2 year or more) for Homebound and first grade.
Library internship supervising professor in P-12 schools in Texas, 2011-2012. Texas Learning Resources
Endorsement (Grades PK-12)

Faculty Member Name

Maria Magdalena Aguilar-Crandall

Highest Degree, Field, & University(3)

Ed.D. in Curriculum and Instruction from the University of Houston

Assignment: Indicate the role of the faculty
member )

Teaching

Faculty Rank®

Adjunct professor

Tenure Track

e YES

Scholarship(e), Leadership in Professional
Associations, and Service(?:List up to 3
major contributions in the past 3 years(s)

Aguilar-Crandall, M., & Sutterby, J. (2011). Professional development: Change we can believe in. In J. Sutterby
(Ed.) The Early Childhood Educator Professional Development Grant: Research and Practice. Advances in Early
Education and Day Care Volume 15 pp. 155-173. London: Emerald. Chance, R., Sheneman, L., Aguilar-Crandall, M.,
& Sutterby, J. (2012). What is special about bilingual/multilingual family literacy. In R. Chance & L. Sheneman
(Eds.) Crash Course in Family Literacy Programs, pp.87- 101. Santa Barbara, CA: Libraries Unlimited. Sutterby, S.,
Sutterby, J., & Aguilar Crandall, M. (2010, November). Selecting High-Quality Children’s Literature for Latin
American and Caribbean Children. Presented at the National Association for the Education of Young Children.

Teaching or other professional experience
Iin P-12 schools(®

School librarian in Brownsville 1SD, Texas, from 2009-2012 Texas certifications (Validity Lifetime): Reading-
Specialist (Grades P-12), Elementary Self-Contained, Hearing Impaired (Grades P-12), Learning Resource
Endorsement (Grades P-12), Early Childhood Education (Grades P-K)

Faculty Member Name

Mary Berry

Highest Degree, Field, & University(3)

Ph.D. in Library Science, University of North Texas

Assignment: Indicate the role of the faculty
member®)

Teaching

Faculty Rank®

Adjunct Professor Retired professor

Tenure Track

b YES




Scholarship(e), Leadership in Professional
Associations, and Service(":List upto 3
major contributions in the past 3 years(s)

Chair, AASL/NCATE Coordinating Committee, 2012-2013 Presentation: “A Reviewer’s Perspective” ALA Midwinter,
Houston, Texas, January 2, 2012. AASL/NCATE Program SPA Report Reviewer for East Carolina University, March
12, 2012.

Teaching or other professional experience
lin P-12 schools(®

Library internship supervising professor for P-12 schools in Texas, 2010-2011

|Facu|ty Member Name

Jennifer Crispin

IHighest Degree, Field, & University(3)

Ph.D. in Information Science and Learning Technologies (Library Science), University of Missouri-Columbia

Assignment: Indicate the role of the faculty
member®)

Teaching

Faculty Rank(®

Assistant Professor

Tenure Track

b YES

Scholarship(e). Leadership in Professional
Associations, and Service("):List up to 3
major contributions in the past 3 years(g)

Recipient of Beta Phi Mu Eugene Garfield Doctoral Dissertation Fellowship, 2009 Gerber, H., Lesesne, T.S., &
Crispin, J. (2012, Spring/Summer). Making the familiar strange and the strange familiar: Using New Literacies to
Promote Lifelong Learning. English in Texas. Presentation: Negotiating the social organization of school library
work. International Association of School Librarians. Abano Terme, Italy. September 2009.

Teaching or other professional experience
lin P-12 schools(®)

Practicum student in Jefferson City Public Schools, Missouri, Fall 2006. Field experience, pre-service teacher,
Columbia Public Schools, Missouri, seventh grade language arts, Fall 2007.

|Facu|ty Member Name

Karin Perry

IHighest Degree, Field, & University(3)

Ph.D. in Instructional Leadership and Academic Curriculum — English Education, University of Oklahoma

Assignment: Indicate the role of the faculty
member®)

Teaching

Faculty Rank(®

Assistant Professor

Tenure Track

b YES

Scholarship(e). Leadership in Professional
Associations, and Service(":List upto 3
major contributions in the past 3 years(s)

Perry, K. M., & Krieger, C. M. (2010, May). Collaboration in young adult literature: Examples and practical
applications. English Journal. ALAN (Assembly on Literature for Adolescents), National Council of Teachers of
English, Membership Secretary, 2011-2012. Perry, K. (2012). The author visit that should have been. True Stories
of Censorship Battles in America’s Libraries. Chicago: American Library Association.

Teaching or other professional experience
lin P-12 schools(®)

Library internship supervising professor in P-12 schools in Texas, Spring 2012. National Board Certification

(LM/ECYA)

(3) e.g., PhD in Curriculum & Instruction, University of Nebraska.
(4) e.g., faculty, clinical supervisor, department chair, administrator
(5) e.g., professor, associate professor, assistant professor, adjunct professor, instructor
(6) Scholarship is defined by NCATE as systematic inquiry into the areas related to teaching, learning, and the education of teachers and other school personnel.
Scholarship includes traditional research and publication as well as the rigorous and systematic study of pedagogy, and the application of current research findings in new settings.
Scholarship further presupposes submission of one's work for professional review and evaluation.
(7) Service includes faculty contributions to college or university activities, schools, communities, and professional associations in ways that are consistent with the institution and

unit's mission.

(8) e.g., officer of a state or national association, article published in a specific journal, and an evaluation of a local school program.
(9) Briefly describe the nature of recent experience in P-12 schools (e.g. clinical supervision, inservice training, teaching in a PDS) indicating the discipline and grade level of the
assignment(s). List current P-12 licensure or certification(s) held, if any.

SECTION II - LIST OF ASSESSMENTS

In this section, list the 6-8 assessments that are being submitted as evidence for meeting the ALA/AASL standards. All programs must provide a
minimum of six assessments. If your state does not require a state licensure test in the content area, you must substitute an assessment that
documents candidate attainment of content knowledge in #1 below. For each assessment, indicate the type or form of the assessment and when it

is administered in the program.

Please provide following assessment information (Response limited to 250 characters each field)

Type and Number of Assessment

Name of Assessment (10)

Type or Form of A (1) When the Assessment Is Administered (2)

nent

Assessment #1:
Licensure
assessment, or
other content-
based assessment
(required)

State Licensure
Test

Completion of the

TEXES
program

Assessment #2:
Assessment of
content knowledge
in the field of
school librarianship
(required)

Electronic Portfolio

Live
Binder/Reflection

Completion of
required courses

Assessment #3:
Assessment of
candidate ability to
plan to meet
program needs
(required)

Administration

LSSL 5337 — School
Library
Administration

Program
Project
Project




) Assessment of
Assessment #4: ;
Internship by
Assessment of . Assessment of
N Supervising LSSL 5366 —
practicum or - - Elements by Chart . .
H . Librarian and Library Internship
internship . and Comments
(required) Supervising
Professor
Assessment #5: Collaborative
Candidate effect on } ) LSSL 5366 —
student learning ‘Informatlon Lesson/Reflection Library Internship
" Literacy Lesson
(required)
Assessment #6:
Additional
assessment that
addresses Reaching Youthful . L.SSL 5385 -
Project Literature for
LA/AASL Readers
Young Adults
tandards
(required; see note
in Section 1V)
Assessment #7:
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(10) Identify assessment by title used in the program; refer to Section 1V for further information on appropriate assessment to include.
(11) Identify the type of assessment (e.g., essay, case study, project, comprehensive exam, reflection, state licensure test, portfolio).
(12) Indicate the point in the program when the assessment is administered (e.g., admission to the program, admission to student teaching/internship, required courses [specify

course title and numbers], or completion of the program).

SECTION 11l - RELATIONSHIP OF ASSESSMENT TO STANDARDS

For each ALA/AASL standard on the chart below, identify the assessment(s) in Section Il that address the standard. One assessment
may apply to multiple ALA/AASL standards.

Standard 1: Teaching for Learning. Candidates are effective teachers who demonstrate knowledge of learners and learning and who
model and promote collaborative planning, instruction in multiple literacies, and inquiry-based learning, enabling members of the learning
community to become effective users and creators of ideas and information. Candidates design and implement instruction that engages
students' interests and develops their ability to inquire, think critically, gain and share knowledge.

#1 #2 #3 HA H#5 H6 H7T #8

Standard 2: Literacy and Reading. Candidates promote reading for learning, personal growth, and enjoyment. Candidates are aware of
major trends in children’s and young adult literature and select reading materials in multiple formats to support reading for information,
reading for pleasure, and reading for lifelong learning. Candidates use a variety of strategies to reinforce classroom reading instruction to
address the diverse needs and interests of all readers.

#3 #4 #5 #6 #7 #8
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Standard 3: Information and Knowledge. Candidates model and promote ethical, equitable access to and use of physical, digital, and
virtual collections of resources. Candidates demonstrate knowledge of a variety of information sources and services that support the needs of
the diverse learning community. Candidates demonstrate the use of a variety of research strategies to generate knowledge to improve
practice.
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Standard 4: Advocacy and Leadership. Candidates advocate for dynamic school library programs and positive learning environments
that focus on student learning and achievement by collaborating and connecting with teachers, administrators, librarians, and the
community. Candidates are committed to continuous learning and professional growth and lead professional development activities for other
educators. Candidates provide leadership by articulating ways in which school libraries contribute to student achievement.

#6 #1 #8

Standard 5: Program Management and Administration. Candidates plan, develop, implement, and evaluate school library programs,
resources, and services in support of the mission of the library program within the school according to the ethics and principles of library
science, education, management, and administration.

#1 #2 #3 #4 #6 #7 #8
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SECTION 1V - EVIDENCE FOR MEETING STANDARDS

DIRECTIONS: The 6-8 key assessments listed in Section Il must be documented and discussed in Section V. Taken as a whole, the
assessments must demonstrate candidate mastery of the SPA standards. The key assessments should be required of all candidates.
Assessments and scoring guides and data charts should be aligned with the SPA standards. This means that the concepts in the SPA
standards should be apparent in the assessments and in the scoring guides to the same depth, breadth, and specificity as in the SPA
standards. Data tables should also be aligned with the SPA standards. The data should be presented, in general, at the same level it is
collected. For example, if a rubric collects data on 10 elements [each relating to specific SPA standard(s)], then the data chart should
report the data on each of the elements rather that reporting a cumulative score.

In the description of each assessment below, the SPA has identified potential assessments that would be appropriate. Assessments have
been organized into the following three areas to be aligned with the elements in NCATE’s unit Standard 1:

« Content knowledge (Assessments 1 and 2)

« Pedagogical and professional knowledge, skills and dispositions (Assessments 3 and 4)

« Focus on student learning (Assessment 5)

Note that in some disciplines, content knowledge may include or be inextricable from professional knowledge. If this is the case,
assessments that combine content and professional knowledge may be considered **content knowledge" assessments for the purpose of
this report.

For each assessment, the compiler should prepare one document that includes the following items:

(1) A two-page narrative that includes the following:

a. A brief description of the assessment and its use in the program (one sentence may be sufficient);

b. A description of how this assessment specifically aligns with the standards it is cited for in Section I11. Cite SPA standards by number,
title, and/or standard wording.

c. A brief analysis of the data findings;

d. An interpretation of how that data provides evidence for meeting standards, indicating the specific SPA standards by number, title,
and/or standard wording;

and

(2) Assessment Documentation

e. The assessment tool itself or a rich description of the assessment (often the directions given to candidates);
f. The scoring guide for the assessment; and

g. Charts that provide candidate data derived from the assessment.

The responses for ¢, f, and g (above) should be limited to the equivalent of five text pages each, however in some cases assessment
instruments or scoring guides may go beyond five pages.

Note: As much as possible, combine all of the files for one assessment into a single file. That is, create one file for Assessment 4 that
includes the two-page narrative (items a — d above), the assessment itself (item e above), the scoring guide (item f above), and the data
chart (item g above). Each attachment should be no larger than 2 mb. Do not include candidate work or syllabi. There is a limit of 20
attachments for the entire report so it is crucial that you combine files as much as possible.

Please name files as directed in the Guidelines for Preparing an NCATE Program Report found on the NCATE web site at the following
URL:
http://lwww.ncate.org/Accreditation/ProgramReview/ProgramReportSubmission/HowtoPrepareProgramReports/tabid/450/Default.aspx

1. State licensure tests or professional examinations of content knowledge. ALA/AASL standards addressed in this entry could include
any or all of standards 1-5. If your state does not require licensure tests or professional examinations in the content area, data from another
assessment must be presented to document candidate attainment of content knowledge (Answer Required)



Provide assessment information as outlined in the directions for Section IV

Assessment #1: TEXES Alignment to AASL Standards Chart

See Attachments panel below.

2. Assessment of content knowledge in the field of school librarianship. ALA/AASL standards addressed in this assessment could include

any or all of standards 1-5. Examples of assessments include comprehensive examinations, GPAs or grades, portfolio tasks, 16 comprehensive
projects, or collaborative instruction (including staff development). (Answer Required)

Provide assessment information as outlined in the directions for Section IV

Assessment #2 - Electronic Portfolio - Rich Description of Assessment Assessment #2 Evidence for Meeting the Standard

Assessment #2 Rubric Content Knowledge - Library Media

See Attachments panel below.

(13) For program review purposes, there are two ways to list a portfolio as an assessment. In some programs a portfolio is considered a single assessment and scoring
criteria (usually rubrics) have been developed for the contents of the portfolio as a whole. In this instance, the portfolio would be considered a single assessment. However, in many

programs a portfolio is a collection of candidate work—and the artifacts included

3. Assessment that demonstrates candidates can effectively plan to meet the needs of the school librarianship program. ALA/AASL
standards that could be addressed in this assessment include any or all of standards 1-5. Examples of assessments include comprehensive
planning activities (grants, website development, budget, collection development, program evaluation). (Answer Required)

Provide assessment information as outlined in the directions for Section IV.

Assessment #3 Rubric - Program Administration Project Assessment #3 Program Administration Project

Assessment #3 Evidence for Meeting the Standard

See Attachments panel below.

4. Assessment that demonstrates candidates' knowledge, skills, and dispositions are applied effectively in practice. ALA/AASL standards
that could be addressed in this assessment include any or all of standards 1-5. The assessment instrument used in the internship or other
clinical experiences (practicum, field experience, etc.) should be submitted. (Answer Required)

Provide assessment information as outlined in the directions for Section 1V

Assessment #4 Library Internship Assessment #4 Library Internship Description

Assessment #4: Assessment Rubric LSSL 5366 - Library Internship

See Attachments panel below.

5. Assessment that demonstrates candidate effects on the creation of supportive learning environments for student learning. ALA/AASL
standards that could be addressed in this assessment include any or all of standards 1-4. Examples of assessments include those based on
student work samples, portfolio tasks, and collaborative instruction. (Answer Required)

Provide assessment information as outlined in the directions for Section IV

Assessment #5 Description - Collaborative Information Literacy Lesson Assessment #5 Rubric - Collaborative Information Literacy Lesson

Assessment #5 Collaborative Informaiton Literacy Lesson

See Attachments panel below.

6. Additional assessment that addresses ALA/AASL standards. (Answer Required)

Provide assessment information as outlined in the directions for Section IV

Assessment #6 - Description, Rubric and Data

See Attachments panel below.

7. Additional assessment that addresses ALA/AASL standards. (Optional)



Provide assessment information as outlined in the directions for Section IV

Assessment #7 Description, Rubric, and Data

See Attachments panel below.

8. Additional assessment that addresses ALA/AASL standards. (Optional)

Provide assessment information as outlined in the directions for Section 1V

Assessment #8 - Description, Rubric, and Data Table

See Attachments panel below.

SECTION V - USE OF ASSESSMENT RESULTS TO IMPROVE PROGRAM

Evidence must be presented in this section that assessment results have been analyzed and have been or will be used to improve candidate
performance and strengthen the program. This description should not link improvements to individual assessments but, rather, it should
summarize principal findings from the evidence, the faculty’s interpretation of those findings, and changes made in (or planned for) the
program as a result. Describe the steps program faculty has taken to use information from assessments for improvement of both candidate
performance and the program. This information should be organized around (1) content knowledge, (2) professional and pedagogical
knowledge, skill, and dispositions, and (3) student learning.

(Response limited to 12,000 characters)

Department of Library Science, Sam Houston State University

The faculty continuously assesses the MLS program based upon the mission of the university, the mission and conceptual framework of the College
of Education, and the mission of the Department of Library Science. The faculty meets bi-monthly during fall and spring semesters providing time to
examine results of each semester’s key assessments, to review student feedback through course evaluations, and to discuss ways to improve the MLS
program. The faculty strives to offer the best education possible for classroom teachers on their journey to becoming certified school librarians.

/A major improvement since the 2009 SPA Report was reviewed is the use of Tk20 as a data collection program. At the time the 2009 SPA Report
\was submitted the College of Education was poised to fully implement the Tk20 program. Using Tk20 to specifically assess standards, elements, and
sub-elements has given the department the opportunity to pinpoint strengths of the LS program and areas that need improvement.

Overall, a shift in ALA/AASL Standards from four to five standards with more emphasis on student achievement, impact on student learning,
reading strategies, ethics, and advocacy and leadership, compelled faculty to review areas of overlap in courses and a few areas that were not being
addressed sufficiently, mainly advocacy and leadership. Additionally, a major change prompted by attention to key assessments in the 2009 SPA
Report lead the department to develop graduate seminars for introducing and disseminating information about the program. Graduate seminars were
held on Friday nights, an inconvenient time for some candidates to attend. Beginning in 2010 the seminars were integrated into LSSL 5370 as part of
the course. The switch has prompted the department to apply for a change in the title of the course to Introduction to School Librarianship to more
accurately reflect the course’s content.

CONTENT KNOWLEDGE: Four assessments provide evidence of content knowledge: TEXES, the licensure test; an electronic portfolio; a youth
literature project; and an information technology project. The faculty has discussed all four assessments and has made adjustments either to the
assessment itself or to course material. The TEXES deserves a special explanation. In 2005-2006 and in 2006-2007academic years, candidate pass
rate was an impressive 100% each year. In 2007-2008, candidate pass rate was 95%; in 2008-2009 candidate pass rate was 98%. For 2009-2010 and
2010-2011 candidate pass rate was 93%. While the later pass rates have not been 100%, the pass rates are good. The faculty was surprised by the
drop in pass rates and searched for explanations since the test itself had not changed. There are three possible reasons for this change: 1) AASL 21st
century learner standards replaced the previous standards described in Information Power. The Texas licensure test did not change to reflect the new
standards, but LSSL 5337 School Library Administration course dropped Information Power as a required text and replaced it with Empowering
Learners. Upon realizing this lack of updating in the Texas test, the faculty recommends Information Power as a knowledge resource early in the
MLS program and as a review resource for the TEXES. 2) A large percentage of our candidates are second language learners who speak Spanish as
their first language. Some of these candidates struggle with reading accurately and writing clearly, possible barriers to their testing abilities. 3) The
department administered two Laura Bush grants for 60 candidates in the Rio Grande Valley of Texas. Additionally, with support from the university
our department was able to offer 250 scholarships. These additional candidates expanded our population, which impacted overall candidate pass rates
by encompassing more candidates with a variety of academic potential. To help candidates pass the TEXES, in the spring semester 2011 the
department began requiring candidates to take and pass a practice TEXES before they were allowed to take the official TEXES. The department now
offers a list of self-help materials to be reviewed before taking the TEXES. Offering resource materials and a practice test will hopefully minimize
the problems with an outdated Texas licensure test.

/An electronic portfolio has worked well for the faculty to assess candidates’ content knowledge. However, the faculty realized that with the change
to five new AASL Standards they had an opportunity to better align standards, knowledge, and application of knowledge. Previously candidates had
been creating portfolios through wikis or Google sites. Since standards were changed, it was an excellent time to re-organize the portfolio and
change the format to help candidates with access and a better understanding of standards and the portfolio. LiveBinders was chosen, and the
implementation of an anecdotal resume has improved the quality of narratives and artifacts that candidates submit.

Candidates are required to complete two courses in youth literature: LSSL 5360 Literature for Children and LSSL 5385 Literature for Young Adults.
Candidates read widely in each course, use excellent textbooks, have great online discussions, and learn about intellectual freedom, promotional
activities, and other traditional topics covered in literature courses. For the 2009 SPA Report Assessment #6 did not adequately showcase the
knowledge that candidates gain from these two literature courses. As a result, two professors reviewed the courses and placed more emphasis on
reading promotional strategies and diverse collections, and capturing candidates’ personal enjoyment of reading. One area that still needs work is
reading instructional strategies. From class discussions and from knowledge that candidates are experienced classroom teachers, professors had
previously decided that candidates were already adept at reading instructional strategies, that those strategies were taught in teacher prep programs.




hat is certainly true for elementary school majors; possibly not as common for high school teachers. In the internship experience interns are
xpected to demonstrate their abilities at reading instructional strategies. Additionally, the faculty will be incorporating information about reading
instructional strategies into both literature courses for those future librarians who may not have had specific training in their undergraduate programs.

ROFESSIONAL & PEDAGOGICAL KNOWLEDGE, SKILL & DISPOSITIONS: Four assessments provide evidence of professional and
edagogical knowledge, skill and dispositions: library internship, an administration project, an advocacy and leadership project, and a field

xperience assessment. The first three are key assessments; the fourth one is an assessment created for all graduate programs in the College of
Education, entitled “Dispositions and Diversity Proficiencies” (DDP).

Library internship, of course, provides the best opportunity in our program to showcase candidates’ knowledge and to participate in using their
nowledge in a real school library setting. Some of their experiences are submitted to the electronic portfolio as applications of ALA/AASL
tandards. To add another viewpoint of candidates’ competencies professors who teach an internship course included a Tk20 assessment accessed by
upervising librarians, similar to the College of Education assessment of student teachers by mentors. Examining the data for each element and
eading comments submitted by supervising librarians confirmed how well candidates perform. Variation in target scores is most likely due to lack of
vailable experiences in those areas while in an internship situation. This is particularly likely in Standards 4 and 5. Candidates may not have the

ime or opportunity to network directly with the library community or even communicate in a leadership role as fully as would be desirable.
andidates may not have an opportunity to actually select materials and place them in the collection or impact personnel or facilities. Given the
ariables of internship situations and how supervisors assessed candidates, the faculty will continue to monitor the results of assessments and provide
xtra support and suggestions for how to make the most of their internship hours. Professors continually revise the Library Internship Manual to
include advice and aids to interns.

ince Standard 4: Advocacy and Leadership is a new ALA/AASL Standard, faculty discussed where these elements were already addressed in the
epartment’s course work. The course with most of these elements was LSSL 5370 (to be changed to Introduction to School Librarianship).
ssessment #8 assessing advocacy and leadership is new to the department for fall 2011 and spring 2012. In fall 2012, for Standard 4.3 professors
intend to strengthen information about library leaders by adding specific readings for a solid background in how to enhance student achievement.
Data from the DDP assessment is collected through Tk20 and meets NCATE Standard 1. Because our candidates are already vetted and experienced
lassroom teachers, the faculty has chosen not to administer a separate dispositions assessment beyond the requirements of the DDP. The DDP
equires candidates to self-assess in Tk20 using ten statements (proficiencies). A professor reviews a candidate’s submissions and assesses the level

f their responses according to the field experiences the candidates describe. Field experiences consist of all teaching experiences of the candidate;
hey choose ones that best represent the ten statements. Candidates respond to DDP while enrolled in three courses in the MLS program: LSSL 5370,
LSSL 5337, and LSSL 5366. Faculty was satisfied with the overall responses to DDP for fall 2011 and spring 2012 with the exception of #10, related
0 using technology in the classroom. It’s likely that most of the field experiences candidates chose pre-dated their entry into the MLS program so
hey were unaware of the variety of ways that technology could positively impact learning. Every course in our program offers opportunities to learn
bout technology and to apply it. However, the faculty has been discussing the possibility of offering a master’s seminar in the latest technology
evelopments that could enhance learning in schools (The DDP is attached in Section I, 4 for reference.)

TUDENT LEARNING: One assessment focuses on evidence of the impact of student learning: Assessment #5 — Collaborative Information Literacy
Lesson. For the 2009 SPA Report the department’s emphasis was on teaching how librarians and classroom teachers could collaborate. Although that
is still an emphasis, with the 2010 ALA/AASL Standards faculty realized that more needed to be done to emphasize the results of collaboration and
eaching in the library. Currently, an extensive self-reflection of the collaborative teaching experience includes how students are assessed, the results
f the assessments, and what the results predict for the next step in student learning. In fall 2012 faculty who are teaching internship will require pre-
ests and post-tests to be given to P-12 students, who interns are collaboratively teaching, in an effort to provide more specific information on the
impact of student learning. Additionally, faculty noted that some candidates struggle with the nature of an inquiry-based lesson. This type of lesson is
ddressed in LSSL 5337 during a collaborative group lesson. In fall 2012 more attention will be focused on inquiry-based lessons in LSSL 5337 and
in LSSL 5366. In one or more bi-monthly meetings starting in fall 2012, faculty will be discussing better ways of teaching inquiry-based lessons that
ould be incorporated into more courses.

SECTION VI - FOR REVISED REPORTS OR RESPONSE TO CONDITIONS REPORTS ONLY

For Revised Reports: Describe what changes or additions have been made to address the standards that were not met in the original
submission. Provide new responses to questions and/or new documents to verify the changes described in this section. Specific instructions for
preparing a Revised Report are available on the NCATE web site at
http://www.ncate.org/Accreditation/ProgramReview/ProgramReportSubmission/RevisedProgramReports/tabid/453/Default.aspx

For Response to Conditions Reports: Describe what changes or additions have been made to address the conditions cited in the original
recognition report. Provide new responses to questions and/or new documents to verify the changes described in this section. Specific
instructions for preparing a Response to Conditions Report are available on the NCATE web site at
http://www.ncate.org/Accreditation/ProgramReview/ProgramReportSubmission/ResponsetoConditionsReport/tabid/454/Default.aspx

(Response limited to 24,000 characters.)

Please click ""Next""

This is the end of the report. Please click "Next" to proceed.



