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Abstract

The School-wide Cultural Competence Observation Checklist (SCCOC) Instrument is a tool that can be utilized by schools to assess its’ culture. The checklist identifies the school’s strengths and areas for growth related to student leadership, parent and community involvement, teachers, and other areas. The SCCOC was used with John Tyler High School (JTHS), a school in the Tyler Independent School District. Strengths and challenges were identified, and an action plan that addressed short and long-term goals was created.
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School-wide Cultural Competency Observation Checklist for John Tyler High School
The School-wide Cultural Competency Observation Checklist (SCCOC) is an instrument that is used to assess the culture in schools.  The strengths and challenges of the schools policies, practices, and programs are reviewed for cultural competency. Through the use of interviews, surveys, and observations at the school, items on the SCCOC are assessed (Nelson, Bustamante, Wilson, & Onwuegbuzie (2008).
School Background


John Tyler High School (JTHS) is a public secondary school located in Tyler, Texas. It serves students in the 9th to 12th grades in Tyler Independent School District (TISD). The school was classified as a 5A school until recently. Decreased enrollment due to the removal of programs and changes in district lines has resulted in JTHS downgrading to 4A status. 
Student Demographics
The majority of the students at John Tyler High School are Hispanic (53.2%) and African American (42.4%). Caucasian (4.2%) and Asian/Pacific Islander (0.2%) students complete the remainder of the student population. Approximately 74% of students are on the recommended high school program plan, while an average of 26% are enrolled in the minimum high school program plan. Overall, 15.5% are in Special Education. The students at JTHS are largely economically disadvantaged, with 77% representing this category.
Teacher Demographics


The ethnic representation of staff does not reflect the student population, which is mostly comprised of Hispanic students. Teaching staff is composed of 63.8% Caucasian, 29.3% African American, 5.6% Hispanic, and 1.3% Asian/Pacific Islander. The majority of staff is female (60%). Beginning teachers, with zero to five years of experience, compose 54.4% of the teaching staff. 

School Strengths
Teaching instruction is diverse at JTHS. Teachers utilize an array of strategies to educate students. These include grouping strategies, hands-on activities, visuals, and discussions. Students are taught how to integrate technology into their learning assignments by creating power-point presentations and designing web pages. A collaboration of these techniques are visible in various classes such as English, World History, and World Geography. 
Parental involvement is significant, largely for athletic functions such as football and basketball. Parents, as well as the community, attend home and away games in large numbers. For activities such as University Interscholastic League (UIL) competitions, parents are also supportive. Parents of students who are involved in these activities frequently encourage and organize fund raisers and solicit community support for students in extracurricular activities. 

Finally, a third identified strength is the variety of student leadership opportunities for all students. JTHS has a variety of organizations that have leadership positions including Student Council, National Honor Society, band, athletic teams (captains), and Fellowship of Christian Athletes (FCA). Students have the opportunity to be a member and hold a leadership position in activities that hold their interest. These students are typically active in various activities and organizations in the school. 
School Challenges
Despite the strengths previously mentioned, JTHS has several challenge areas. An obvious challenge at JTHS is the lack of minority teachers. Teaching staff at John Tyler does not represent the student demographics. The majority of students at the high school are Hispanic (53.2%) and African American (42.4%), while the majority of teachers are Caucasian (63.8%). A key barrier is the lack of applications from minority individuals. 
While there are a variety of advanced placement (AP) classes, only 17.6% of students are enrolled in these classes. In previous years, these numbers were higher with the presence of the International Baccalaureate (IB) Program. Students enrolled in this program completed IB courses, dual-credit courses, and AP courses. The IB Program was removed from the school and initiated at a different high school in the district, Robert E. Lee High School. 
In addition to a low number of students in advanced placement and dual-credit courses, there is also a lack of students involved in community service and service learning activities. Students who are active in community service activities are typically involved in particular organizations who identify community service as a requirement for membership such as Student Council or National Honor Society. Each fall, JTHS competes against its’ rival high school Robert E. Lee High School, in food drive. The students collect canned goods throughout the semester until the schools’ football teams compete. Aside from this community service activity, service projects are minimal. 
Addressing the Challenge
After completing the SCCOC, I chose to address the low number of students participating in advanced classes. JTHS collaborates with Tyler Junior College (TJC), a local junior college, for dual-credit enrollment in courses such as English. AP courses offered include Physics, English Literature Composition, Government, Calculus, and Spanish. Currently, JTHS has a completion rate of 17.6% for advanced and dual-credit courses, which is lower than the district average. The goal of my action plan is to increase this number to 40% for the next school year. 


The short-term and long-term goals for the identified challenge are the same, meaning that the activities selected for interventions short-term can be used continually in a long-term plan. The resources identified to achieve the goal of a 40% completion increase in students enrolled in advanced and dual-credit courses are school counselors, teachers and staff, parents, and college-advisors. Each of these resources can encourage and inform students of the benefits. 

Resources


Parents are a significant influence on their children, yet many parents may not be informed of the benefits of advanced courses in high school (Ndura, Robinson, & Ochs, (2003). Some parents may not be aware of the option for advanced courses that can be used as college-credit. Making this connection for parents, informing them of how taking these courses and AP exams can prepare students for college and save money, can help with increasing students’ interest and enrollment in advanced courses. School counselors can provide workshops or informational meetings to increase parents’ awareness of the opportunities their child has at school. By informing parents about how dual-credit classes and AP exams work, and how it increases their child’s skills, parents can become an effective tool in achieving the identified goal. 

College admissions advisors or representatives are also a resource that can be used to educate students and parents about the benefits of AP tests and dual-credit courses in high school. Colleges examine the rigor of student’s high school course load, and enrollment and completion of advanced courses can assist a student in being accepted to college. 
Evaluation


School counselors can work to achieve this goal by reviewing student’s degree plans, making presentations to students during classroom visits, and informing teachers about these benefits so that they can encourage students to enroll in advanced courses. By collaborating with teachers, school counselors gain more insight into students that possess the potential to be successful in advanced courses. This knowledge allows the school counselor to target these students in group meetings, or directly contacting their parents.
The effectiveness of this action plan will be evident by the increase in students who are enrolled in and complete advanced and dual-credit courses. Data can be analyzed to compare the number of students applying to and being accepted into college who are enrolled in advanced and dual-credit courses. Students can be interviewed about their perceived experience, challenges and benefits, of taking advanced and/or dual-credit courses. Parents can also be surveyed for their input about their child(ren) taking these courses. 
Conclusion
The SCCOC was useful for identifying strengths and challenges at John Tyler High School. This instrument would be helpful in identifying areas that need improvement and opening the door for collaboration and input from stakeholders. Addressing the identified challenge, low numbers of students in advanced and dual-credit courses, would allow for increased parent, student, and staff collaboration and potentially increase the number of students who apply and are admitted into college. Achieving this goal could also potentially increase enrollment and provide a positive spotlight for the school. 

Proposed Action Plan
Goal: Increase the number of students taking advanced courses. 

Objective: Increase the number of students who are enrolled in advanced and/or dual-credit courses by 40% during the next school year. 

Interventions: 
Target groups: Students who are not enrolled in advanced or dual-credit courses. 

Number of students in intervention target group: 10th and 11th grade students

Strategy for recruiting target students to be served: The counselor will review degree plans and student goals. The counselor will visit classrooms that do not provide advanced or dual-credit courses (ex: English classes) to educate them about the benefits of advanced and dual-credit courses. 

Intended impact on academics, behaviors, or attendance: Students who are not currently enrolled in advanced or dual-credit classes will be more likely to enroll in dual-credit and/or advanced classes. This, in turn, will increase students’ critical thinking skills, problem-solving skills, study habits, and the probability of attending college. Students will be more informed about the benefits of the courses and more prepared for taking courses in college after the completion of these courses.
	Target Group
	Resources
	Type of Activity
	Dates for Activities
	Evaluation Method (perception & results data)

	10th and 11th grade students who are not enrolled in dual-credit or advanced classes
	Counselor

Staff
	Visit classes, send letters, presentations, surveys

	September 2013

May 2013
	40% of students will be enrolled in advanced classes by the end of the 2013-14 school year

	
	Parents
	Attend trainings and meetings about courses and college 
	September 2013
May 2013
	75% of parents will participate

	
	College Recruiters & 
	Workshops about the benefits of advanced courses & college
	October 2013
	Students and parents will attend


**Activities in this plan will be used short-term and long-term (continually).
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